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CATALOG COURSE DESCRIPTION

Introduction to adolescent development, curriculum and instructional methods, and assessment and diagnostic strategies, as pertaining to the secondary school.  Focus includes teaching and assessment methodology, including methodologies of English Language Development (ELD) and Specially Designed Academic Instruction in English (SDAIE).

Introduction to secondary education methods and management, daily and mini-unit planning, differentiation for ELLs and SNSs, and curriculum design in relation to a range of assessment methods. Foundational texts will link pedagogy and research-based best practices with an emphasis on literacy across the curriculum, technological literacies, and social justice.

CONTEXTUAL COURSE DESCRIPTION 

Candidates enrolled in this course are introduced to the sources of curriculum, content standards, and standardized assessments in secondary schools.  Candidates are also introduced to specific classroom management strategies, as well as to specific methodology and strategies that are inclusive of all learners including English language learners and students with special needs. Candidates enrolled in this course learn a foundational understanding of secondary curriculum, assessment, management strategies, teaching methodology, adolescent development, and teaching for social justice.

TECHNOLOGY REQUIREMENTS

Technology tools have been integrated in this course and all other Professional Teacher Preparation courses.  Moodle is a web-based tool that you can access from any Internet connection with Internet Explorer at any time.  The logon is http://moodle.redlands.edu.  The site will have links to the course syllabus, assignments, resources, and other communication tools.  There is no charge for the use of Moodle.  TaskStream is a web-based lesson, unit, and instructional resource.  TaskStream can be purchased on-line at http://www.TaskStream.com for an individual full year subscription.  Be sure to indicate you are a student and click on the University of Redlands. The student rate will be charged and you will be connected to our learning community. Other technology tools will be needed such as word-processing, spreadsheet and databases; PowerPoint, FrontPage, Hyperstudio, Blogger, and Inspiration may be required for classes.  All software is available in the School of Education for use.  Microsoft Office 200 or later version will be helpful if you have it accessible. Internet access using the Internet Explorer web browser will be required for classes (http://moodle.redlands.edu).  All courses build on prior coursework and technology skills. Technology skills also should be used as often as is appropriate to enhance learning and teaching competence. When all PTPP coursework is completed successfully, candidates will have met the Level I technology requirements.  Additionally, The Armacost Library site at http://www.redlands.edu /library has links to many other on-line resources under Internet Education Resources. 

Candidates will use Moodle tools (email, the discussion board, links, and course materials to download, and electronic gradebook). They will use TaskStream Lesson Builder, Standards Manager, and Rubric Wizard, and continue to build and maintain their portfolio of teacher Work Samples throughout several courses, using TaskStream’s Mybrary electronic potfolio. Candidates will use Internet searching skills and tools, word processing, spreadsheets and database, the SAT 9 Analyzer, Inspiration, create WebQuests, integrate United Streaming, and other available programs into lessons. Cadidates will present to the class using both PowerPoint and Taskstream, as well as demonstrating additional integration for student access of academic knowledge.

COURSE OBJECTIVES

TPE      Teacher Performance Expectations, State of California
[TPE 1B, 2, 3, 4, 5, 6B, 6C, 7, 8, 9, 10, 11, 12, 13]

1) Students will review and discuss research on teaching and learning, as well as research on adolescent development  through discussions, discussion board postings and when planning and presenting lessons. [TPE 1B, 2, 3, 4, 5, 6B, 6C, 7, 8, 9 , 10, 11, 12, 13]

2) Students will demonstrate their knowledge of the fundamentals of lesson/unit planning and the use of electronic lesson planning tools when creating their own lesson and unit plans as well as when critiquing lessons and units planned by their peer’s and observed during fieldwork observations. [TPE 8, 9, 10, 11]

3) Students will review, discuss, and demonstrate practices appropriate to students’ differences related to culture, primary language, class, gender, or special needs through in-class mini-lesson and PowerPoint presentations. [TPE 1B, 2, 3, 4, 5, 6B, 6C, 7]

4) Students will review, discuss, and demonstrate culturally responsive pedagogy, activities supporting multiple intelligences, and developmentally appropriate instruction when planning and presenting lessons in class. [TPE 1B, 2, 3, 4, 5, 6B, 6C, 7]

5) Students will exhibit their knowledge and implementation of formative and summative assessment strategies during a department meeting assessment simulation. [TPE 2, 3, 4, 5, 6B, 6C, 7]

6) Students will review, discuss, and demonstrate their knowledge of language assessment strategies, including the identification and assessment of English Language Learners and students with special needs and evidence their learning on discussion board postings, lesson planning and mini-lesson demonstrations and during a department meeting assessment simulation. [TPE 6B, 6C, 7]

7) Students will review, discuss and evidence their knowledge of effective approaches to classroom management on discussion board postings and during mini-lesson and PowerPoint presentations. [TPE 8, 9, 10, 11, 12]

8) Students will work closely with state curriculum frameworks and content standards, and assessments when planning lessons, units, and mini-lessons. [TPE 9, 11, 12, 13]

9) Students will review, discuss, and reflect upon the extracurricular elements of professional expectations in their documentation of 12 hours of classroom observation in a secondary classroom related to their subject-area interest. [TPE 12, 13]

READINGS 
Emmer, E. T., Evertson, C.M., Clements, B.S, & Worsham, M.E. (2013). Classroom Management for Middle and High School Teachers. (Ninth Edition). Boston: Allyn and Bacon. (ISBN: 0-13268968-5)
Kellough, R. and Kellough, N. (2011). Secondary School Teaching: A Guide to Methods and Resources (4th Edition). Pearson. (ISBN: 10-01370792)
Dean, C.B., Hubbell, E.R., Pitler, H., & Stone, B. (2012). Classroom Instruction That Works: Research-Based Strategies for Increasing Student Achievement (Second Edition). Association for Supervision & Curriculum Development.
Williams, L.R., Guillaume, A.M., Ponder, J.M. (2013). CalTPA Preparation Guide. Boston, MA: Pearson. (ISBN: 978-0-13-8021771)
CANDIDATE ASSESSMENT:
1. Six Content Specific Lesson Critiques and Reflection: 40 points 

[TPE 1B, 2, 3, 4, 5, 6B, 6C, 7, 8, 9, 10, 11] 
You will begin the exploration into effective content specific lesson planning and design by critiquing six content specific lesson plans (focus upon your credential content area) designed by teachers in the field (use at least 4 different lesson planning resource sites). You will use the Subject Specific Lesson Critique Template to analyze and record your findings.  After completing all 6 critiques, write a one to two page essay reflecting upon your experience and findings describing the analysis process, challenges, and new learning regarding lesson planning and design. You must utilize the Moodle Single Subject Content Knowledge Pedagogy Site for guidance, resources and Subject Specific Lesson Critique Template ORG - Content Knowledge Pedagogy. 

The completed project will include the following:

Six lesson plans. Each chosen lesson plan should address at least 3 different domains listed on the Subject Specific Lesson Critique Template within the subject specific content area.  Lesson plans must be selected from at least 4 different lesson planning sites. Please include a copy of each lesson plan selected. Include a cover page for each selected lesson identifying for the reader the following information:  Content area, domains analyzed, and source from which you found the lesson. Reference your source using APA style.
Six completed Subject Specific Lesson Critique Templates. Each lesson critique template should be attached to the corresponding lesson plan and lesson plan cover page information.

Reflective essay. One to two-page essay describing and discussing your experience throughout the lesson analysis process ( discuss all six lessons), challenges, and new learning.  Please use APA style, include a cover page for your essay.

Reference page.  (APA) Cite the 4 to 5 websites and/or sources used in your project. Your reference page should be attached to the end of your reflective essay citing all sources from the 6

lesson plan critiquing activity above.

2. Three Demonstration Lessons: 40 points [TPE 1B, 2, 3, 4, 5, 6B, 6C, 7, 8, 9, 10, 11TPE ] 
Candidates will create 3 subject specific demonstration lessons using a lesson design format that best organizes the subject specific content being taught. The three demonstration lessons must incorporate at least two subject area domains unique to the content area as articulated on the Subject Specific Lesson Critique Template. The demonstration lesson teaching will be a maximum of 10 minutes and must include an authentic formative assessment that will be completed by class members and returned to the candidate for analysis to be utilized as the foundation for Planning/Assessment Assignment #3. Each Candidate will demonstrate understanding of specific standards, content area goals and lesson planning formats in their credential area. 

Each lesson plan will contain the elements identified below as well as a one-page summary of the lesson including an explanation for classroom management and reinforcement strategies that directly apply to the lesson.

The presentation lesson (lesson you teach in our class) must include a lesson plan outline as a handout and the formative assessment from the lesson for each peer/class member to collect, analyze and return.  

Lessons plans must include:

a. Specific academic, grade-level standards.

b. Observable and measureable learning objectives.

c. Effective strategies to meet the needs of individual learners.

d. Multi-modalities and multiple intelligences.

e. ELL and students with special needs strategies/scaffolding techniques. 

f. Activities related to reading and writing across the curriculum.

g. Authentic formative assessment.

The completed assignment will include the following:
1. Three demonstrations of a lesson plan
2. Three one-page summaries
3. One lesson plan outline of the lesson taught to distribute to each class member.
4. One formative assessment for the lesson taught to distribute to each class member to collect and analyze.

3. Lesson Design Using Formative Assessment: 20 points [TPE TPE 2, 3, 4, 5, 6B, 6C, 7] 
The formative assessment process guides teachers in making decisions about future instruction.  Using the formative assessment data collected and analyzed from Assignment # 2, build a two lesson plan sequence to ensure that students are meeting the standards addressed in the first lesson and that the two new lessons are content related. Include a two-page rationale for your 2 new lesson plans that incorporates your formative assessment data from lesson 1. 
4. Reflective Discussion Board Responses on Readings: 40 points [TPE 1B, 2, 3, 4, 5, 6B, 6C, 7, 8, 9, 10, 11, 12, 13] 
Candidate will participate in four forum discussions on Moodle based on course readings. Each response should include a well-structured paragraph with a direct application to candidate’s subject areas.

5. Final Excellent Teacher(s) Observation Paper: 40 points [TPE 1B, 2, 3, 4, 5, 6B, 6C, 7, 8, 9, 10, 11, 12, 13] 

Topic: Describe how the teacher(s) you observed in your fieldwork hours designed engaging common core standards instruction while meeting the needs of diverse learners. Give specific examples and analyze the reasoning behind the teacher’s decisions for the following items:

· Classroom management, arrangement, organization & procedures

· Formative assessments & checking for understanding

· Accommodations for students with special needs, English learners & advanced learners

· Cooperative learning & other engagement strategies

· Modeling, guided practice & independent practice

Written Paper: Paper should be 5 - 8 pages in length and include relevant 3-2-1 Forms completed during observation visits including 3 citations from course readings that support your findings.

6. Professional Engagement: 20 points [TPE 12, 13] Submission of Fieldwork Observation Logs.

Candidates are expected to attend all classes on time, and to participate fully in all class activities and discussions.  As this is a highly compressed course, please make sure to establish this course as a top priority.  All assignments are due at the beginning of each class meeting; therefore, late papers will not receive full credit. Another aspect of participation is completion of 6 hours of relevant observations with secondary teachers in the subject and grade levels as applies to the student’s subject area. 

Note: All written papers are to be formatted using APA (American Psychological Association) style and are to be double-spaced with size 12 font. Each submitted written assignment (other than lesson plans from TaskStream) will have a cover page with the following information in order: Your name, Course name, Assignment title, Instructor, and Date.

PROGRAM/COURSE POLICY: PROFESSIONAL RESPONSIBILITIES

Creating an inclusive learning community involves a social contract to which everyone agrees so as to maximize the learning of others and self. Certain behaviors hinder this pursuit. The following is the social contract that will be upheld by both students and teacher in class. Should the contract be violated, regardless of how well one is doing academically, the individual will be asked to leave the class. This consequence is based in ethics: teaching cannot be separated from who one is as a person. He or she will need to meet with the Chair, Preliminary Teacher Credential Program.
	Professional Ethical Responsibilities for Remaining in Class

	Demonstrated
	                       Violated

	Being inclusive. Listening fully and attentively to all speakers or presentations.  Being fully attentive to all. Such listening reflects intellectual empathy, humility, and perseverance. 

Maintaining eye contact, listening for understanding, and keeping the focus on the speaker addressing the group.
	Being exclusive. Having side-bars, making comments not addressed to the group, passing notes or participating in any other form of verbal or written communication, doing any outside work (e.g. grading papers / responding to emails) rather than consistently being an attentive member of the learning community.

	Writing or developing as writers demonstrating mastery in constructing original knowledge. Acknowledging the role of research in one’s teaching and learning.


	Using the work of others and presenting it as if you did the work. Plagiarism is such a serious issue that should this occur, you risk being dropped from the program.

	Acting with integrity regarding technological tools. 

Notifying the professor if an emergency arises where you need the cell phone turned on during class.
	Engaging in text messaging, surfing the Internet, keeping cell phones in the silent or vibrate mode and stepping outside of class for the purpose of using technology. 

	Monitoring one’s participation in course so that everyone is able to participate.

Initiating meetings with the instructor if one is shy or reluctant to speak within a whole class setting so as to share one’s thinking with the professor.
	Dominating class discussions or never contributing or speaking up in class. 

	Choosing a proactive attitude to further the overall accomplishment of the course objectives collegially (i.e. using intentionality to create a positive and productive reality). Meeting with the instructor to ensure a relevant and excellent course is created.
	Choosing an attitude of being bored or failing to create relevance. This results in creating a course that is less than excellent for self, others, and the instructor.

	Challenging one’s own egocentric, sociocentric, and ethnocentric assumptions so that one is an advocate for all students.
	Perpetuating racism, sexism, heterosexism, classism, ableism, sizeism, ageism, and using religion to promote intolerance.

	Meeting with the teacher to discuss ways to better meet one’s needs (including requests to discuss the possibility of alternative assignments). 
	Failing to meet with the instructor to share how the course can become an excellence learning opportunity and choosing to complain to class members.

	Contacting the instructor if a situation prevents being in class.
	Missing class and/or leaving early without talking with the instructor.


GRADUATE GRADING SYSTEM/SCALE   (See University Catalog)
4.0 – 3.7
A   Outstanding


The student displayed exceptional grasp of the material, frequently with evidence of intellectual insight and original thought. Above and beyond expectations.

3.3 - 3.0
B
Excellent

Work demonstrated a thorough grasp of the material with occasional errors and omissions.  Assignments were thoroughly and completely done, with careful attention to detail and clarity and with evidence of intellectual insight.

2.7 - 2.3
B/C Acceptable

or 2.0
The quality of work was acceptable, meeting minimal course standards but was not exceptional.  Performance on examinations and other assignments was satisfactory and demonstrated that the student was keeping up with the material and attending to detail.

1.7 and
D
Poor

Below
Graduate students will not receive credit for a course awarded a grade of 1.7 or below.

Total Points Available: 200

A   = 195 – 200 Points

A-  = 190 – 194 Points

B+ = 186 – 189 Points

B   = 181 – 185 Points

B-  = 176 – 180 Points

C+ = 170 – 175 Points

C   = 165 – 169 Points

C-  = 161 – 164 Points

D+ = 156 – 160 Points 

D   = 151 – 155 Points

D-  = 149 – 150 Points

F    = 000 – 148 Points

ACADEMIC HONESTY
Academic honesty stands at the center of intellectual pursuits in the academic community.  Faculty and student scholarship in all forms, individual and collaborative, expresses our understanding and esteem for intellectual honesty. Nurturing and sustaining a climate of honesty are the responsibilities of every member of the community. The academic policy statement includes standards of academic honesty, obligations and responsibilities of the members of the academic community for cultivating a climate of academic honesty, violations of academic honesty, and procedures for addressing academic dishonesty.  See the university catalog for full text of the academic honesty policy.

LATE WORK POLICY: There is reduction of one point per day for each late assignment.
SESSIONS:  TOPIC OUTLINE/READINGS/ACTIVITIES/MEETING DATES
	Session 1:  Introduction to Professional Practices in Teaching and Learning 

Discuss the dynamics of teaching and learning in educational practice including professional standards and expectations, educational research, creating an action plan and reflective practices. 

Developing the starting point for your philosophy of teaching.

Introduce TaskStream. 

Exploring Instructional Theory in Practice

Exploring California Standards for the Teaching Profession and English Language Development Standards.

Exploring websites about educational research/your subject matter.

Perspectives on education: http://www.youtube.com/watch?v=zDZFcDGpL4U 

Drum: “The Kids Are All Right: Students Today Score Better on Tests Than You Did.” (handout)


Homework for Session 2:  

Readings 










                       
               

Kellough & Kellough, Chapter 1: Secondary School Teaching Today: Recognizing and Understanding the challenge

Kellough & Kellough, Chapter 2: Teacher Professional Responsibilities
Williams, Guillaume, & Ponder, Introduction

Wiseheart: “Nurturing Passionate Teachers: Making Our Work Transparent” (handout) 

Download or print a copy of the California Standards for the Teaching Profession

http://www.ctc.ca.gov/educator-prep/standards/CSTP-2009.pdf                                          

Assignments Due
Be prepared to share two web-resources helpful for your specific subject area

Discussion Board Response #1



	Session 2: Establishing a Healthy and Safe Classroom Environment

Discuss concepts of a safe and healthy environment.

Establishing Rules and Procedures for the classroom.

Introduce California State Frameworks and California Academic Content Standards: Select content specific standards and goals (relevant to the candidate’s credential area) to utilize in lesson plan development.

Discuss components of a well-managed, engaging classroom.

Read sample pacing guides in subject alike groups.

New Teacher Survival Guide: Classroom Management:

http://www.youtube.com/watch?v=9CNeaFhLMXw 

Homework for Session 3:  

Readings

Dean, et al: Chapter 1: Setting Objectives and Providing Feedback

Dean, et al: Chapter 2: Reinforcing Effort and Providing Recognition
Emmers: Chapter 1: Organizing Classroom & Materials
Emmers: Chapter 8: Maintaining Appropriate Student Behavior
Kellough & Kellough, Chapter 4: The Classroom Learning Environment                                                                    

Williams, Guillaume, & Ponder, Chapter 1 & 2

Wong: Managing your classroom for success (available on moodle)

Assignments

Be prepared to share ideas about your classroom rules and

procedures that are specific to grade levels and subject areas.

Download a copy of your curriculum framework and
standards. http://www.cde.ca.gov/be/st/ 

Print the sections containing the standards you would like

to include in your lesson plan critiques and demonstration lessons
Download a copy of the CA English Language
Development Standards (available on moodle). You will refer to this later when

you create your lessons. 

Determine List of Rules.


Discussion board response #2



	Session 3: Discipline Policies and Preventing Problem Behaviors
Discuss positive methods of developing student self-discipline. 

Upholding school and district policies.

Inclusion of all students in the learning environment, SDAIE strategies, special needs, and intervention strategies. 

Develop and share record-keeping system(s) for discipline/intervention of students.

School Handbook

Problem solving with prompted issues

Design/Look at examples of record keeping for discipline

UbD Handout

Homework for Session 4:  

Readings

Dean, et al: Chapter 3: Cooperative Learning

Emmers: Chapter 6: Planning & Conducting Instruction

Emmers: Chapter 10: Managing Problem Behaviors

Emmers: Chapter 9: Communication Skills for Teaching

Kellough & Kellough, Chapter 3: Thinking and Questioning – Skills for Meaningful Learning

Kellough & Kellough, Chapter 5: The Curriculum – Selecting and Setting Learning Expectations

Williams, Guillaume, & Ponder, Chapter 3 - 4

Assignments
Discussion Board Response #3

Content Specific Lesson Critique #1
                   


	Session 4: Lesson Plans in Practice—Part I.

Discuss and collaboratively develop a lesson plan for the first week of school. Be sure to include rules and procedures.

Discuss strategies for including differentiation / accommodations / enrichment for special needs, English learners, and advanced students within a lesson plan. 

Conduct research on assessment strategies in subject specific content area, then create an assessment appropriate for subject and content.


Model content specific lesson plans for review and discussion.

Focus on methods to make learning meaningful for all students. 

Lesson Plan Handout & Template

Homework for Session 5: 

Readings

Dean, et al: Chapter 8: Identifying Similarities and Differences

Dean, et al: Chapter 6: Summarizing and Note Taking

Dean, et al: Chapter 5: Nonlinguistic Representations

Kellough & Kellough, Chapter 6: Planning the Instruction

Williams, Guillaume, & Ponder, Chapter 5 - 7

Assignments
Be prepared to share a graphic organizer, or some other nonlinguistic representation, to be used in your lesson planning. This can be something you found or created and should align with your objectives for learning. 

Download to electronic reading device or print a copy of Palincsar (1998) “Social Constructivist Perspectives on Teaching and Learning” from Moodle and bring to class session 6.

Discussion board response #4

Content Specific Lesson Plan Critique #2



	Session 5: Lesson Plans in Practice—Part II.

Discuss methods of progress monitoring and summative assessment.

Share lesson-planning ideas within mock-departments.

Focus on methods to make learning meaningful for all students.

Discuss methods of keeping accurate and on-going records of student progress,

and how to report this progress to parents in a timely/consistent manner.

Group Reading Activity and Discussion: Palincsar (1998) “Social Constructivist Perspectives on Teaching and Learning” (available on moodle)

Homework for Session 6: 

Readings

Dean, et al: Chapter 9: Generating and Testing Hypotheses

Dean, et al: Chapter 4: Cues, Questions, and Advance Organizers

Kellough & Kellough, Chapter 7 – Assessing and Reporting Student Achievement
Williams, Guillaume, & Ponder, Chapter 7

Assignments

Be prepared to share ideas for formative and summative assessments in a mock department meeting

Content Specific Lesson Plan Critique #3

Demonstration Lesson #1



	Session 6:  Using Assessment in Teaching to Mastery

Data analysis of scores and student data.

Samples of Common Core Assessments.

Discuss formative and summative as well as informal and formal assessment methods including standardized testing, supplemental textbook testing materials, and teacher-made assessments.

Apply strategies and techniques of assessment to individual lesson plans.
Complete an assessment simulation by working in mock departments to share ideas for formative and summative assessments

Demonstration Lesson #1

Homework for Session 7: 

Readings

Emmers: Chapter 4: Managing Student Work

Emmers: Chapter 11: Managing Special Groups


Kellough & Kellough, Chapter 9 – Mastery Learning and Differentiated Instruction

Assignments               
Be prepared to share specific strategies appropriate for your subject area focusing on differentiating instruction for all students’ needs.
 Content Specific Lesson Plan Critique #4

 Demonstration Lesson #2

                     

	Session 7:  Differentiating for All Students’ Needs – Part I

Explore and discuss methods of differentiating by various grouping, strategies for teaching, and assessments.

Demonstration Lesson #2
Homework for Session 8: 

Readings

Kellough & Kellough, Chapter 10: Organizing and Guiding Student Learning Groups

Assignments

Complete Content Specific Lesson Critique #5

Demonstration Lesson #3

Submission of Fieldwork Observation Logs

















	Session 8:  Differentiating for All Students’ Needs – Part II

Explore and discuss methods of differentiating by various grouping, strategies for teaching, and assessments as observed in school settings and documented in the Fieldwork Observation Logs

Demonstration Lesson #3

Homework for Session 9:

Readings

Dean, et al: Chapter 10: Instructional Planning Using the Nine Categories of Strategies

Sun (2012) “An Empirical Study on New Teacher-student Relationship and Questioning Strategies in ESL Classroom” (available on moodle)

Assignments

Content Specific Lesson Plan Critique #6 with reflection on all 6 content specific lesson plans.

Lesson Design Using Formative Assessments


	Session 9:  Differentiating for All Students’ Needs – Part III

Explore and discuss methods of differentiating by various grouping, strategies for teaching, and assessments.

Presentation and discussion of lesson design using formative assessments (see Assignment #3)
Homework for Session 10:

Readings

Kellough & Kellough, Chapter 11 – Professional Development: A Continuing Process

Work on final essay



Discussion board response
Assignments

Excellent Teacher Observation Paper

	Session 10: Professional Expectations, Duties, and Habits of Practice

Review and further discussion of Fieldwork Observations

Excellent Teacher Observation Paper – Presentation

Overview of next course


RECOMMENDED INTERNET RESOURCES
(Drum) “The Kids Are All Right”

http://www.motherjones.com/politics/2012/08/kids-school-test-scores-charts-kevin-drum
(Council for Exceptional Children) “Behavioral Disorders: Focus On Change”

http://www.kidsource.com/kidsource/content2/behavior_disorders.html
(Palincsar) “Social Constructivist Perspectives on Teaching and Learning”

http://gsueds2007.pbworks.com/f/Palinscar1998.pdf
Bilingual Ed. links.

http://www.ncbe.gwu.edu/links/biesl/
California Teachers of English to Speakers of Other Languages (CATESOL)

http://www.catesol.org
Search ERIC digests:
http://www.ed.gov/databases/ERIC_Digests/index/
http://www.ncbe.gwu.edu/library/digests/index.htm
Search ERIC source journals database:

http://www.oryxpress.com/cije.htm
The AskERIC Lesson Plan Collection contains more than 1,000 unique lesson plans which have been written and submitted to AskERIC by teachers from all over the United States. http://ericir.syr.edu/Virtual/Lessons/

NCBE Online library:

http://www.ncbe.gwu.edu/library/index.htm
Note to Instructors: Additional internet resources may replace or be added to the packet. 
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