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INTRODUCTION 

 

The University of Redlands School of Education provides a multi-faceted Teacher Education 

Program. After successful completion of the required course work and program requirements, 

students can advance to a teaching internship. The regulations and requirements of our teacher 

education program is approved by the Commission on Teacher Credentialing (CTC). 

  

The teaching internship experience is a culmination of academic information and knowledge, 

combined with the actual skill building in the field. There are complex expectations to work with 

multiple stakeholders. This handbook is designed to present a clear explanation of the teaching 

internship requirements for the teaching intern (also known as, and referred hereafter in this 

handbook as, the candidate) as well as the University Supervisors and District-Assigned Mentor 
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Teachers. The candidates are required to review this handbook thoroughly before beginning their 

teaching internship. For additional information the candidates are encouraged to contact the 

Office of Student Success, specifically their assigned advisor (as referred hereafter in this 

handbook as the OSS advisor). 

 

 

SECTION I 

  

CONCEPTUAL FRAMEWORK PROVIDED BY UNIVERSITY FACULTY 

 

The University of Redlands’ Department of Teaching and Learning in the School of Education 

(SOE) embraces an EQUITY-centered approach to education as we strive to support teachers as 

change agents in pursuit of a more socially just world. We challenge our future teachers to see 

themselves as engaged scholars who think critically and creatively as they work to enhance 

student learning by connecting schools and communities for educational justice. We endorse 

question-driven learning, where curriculum emerges through the formulation and investigation of 

critical questions about our world, and where our future teachers see themselves as co-creators of 

curriculum with students and community members. 

 

Our approach to teaching and learning encourages future teachers to actively challenge injustices 

in schools and society and to work collaboratively with their students to imagine alternatives to 

current school practices and policies that reproduce inequities in our society. We believe it is 

necessary for future teachers to value and understand multiple perspectives and approaches to 

teaching and learning and to see the work of teaching as an intellectual and ethical project. We 

believe that teachers should integrate critical theories and practices with the aim of developing 

inclusive pedagogies that seek to fundamentally change existing school systems and practices 

that often exclude the most marginalized. Therefore, our program seeks to maintain a caring 

inclusive environment where all future teachers and their students feel safe and supported in our 

community. 

 

Our goal in the Department of Teaching and Learning, at the University of Redlands, is to 

prepare teachers who understand their work as transformative praxis embedded in complex 

social and cultural contexts connected to political, economic, and historical realities. For this 

reason, we prepare future teachers to develop and implement student and youth-centered 

pedagogies that recognize and support the democratic potential of students and their 

communities. We aim to prepare future teachers in the teacher education program who support 

culturally and linguistically diverse learners and who see themselves as advocates, allies, and 

leaders for justice in their communities. To that end, we offer our equity-based conceptual 

framework: 

 

Engaged scholars 

Question-driven learning 

Understands multiple perspectives 

Inclusive environments 

Transformative praxis 

Youth-centered pedagogies 
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SECTION II 

 

This section describes the role of the candidate, expectations of the University, and requirements 

for the successful completion of the teaching internship. The candidates must plan to discuss the 

contents of this handbook with their University Supervisor and District-Assigned Mentor 

Teacher. If there is any lack of clarity regarding expectations, the candidates must contact their 

University Supervisor, and/or OSS advisor. The requirements, ideas, and suggestions in this 

handbook are designed to help the candidates have a successful, educational, and positive 

internship experience. 

   
GENERAL POLICIES FOR TEACHING INTERNSHIP PROGRAM 

 

FIELDWORK HOURS 

 

How long is the internship? 

The candidates are full-time employees of schools and often teach for one to two full school 
years with an Intern Credential. During one semester, candidates are overseen by the University 

of Redlands School of Education as an intern for the length of 14 weeks. This 14-week schedule 
is aligned to the University of Redlands School of Education semester schedule.  

 
The first day of the University internship will begin on the first day of the University of 

Redlands School of Education semester schedule. The final day will be on the last day of the 
University of Redlands School of Education semester schedule. This time of being overseen is 

referred to as the internship in this handbook. It is possible that the employing district/school site 

will refer to the candidate as an “intern” for as long as they are teaching with an Intern 
Credential. This time may last longer that the University internship. 

 
 

Fieldwork Hour During the Internship 

Per the Commission of Teaching Credentialing (CTC) expectations, all teacher candidates must 

fulfill 600 hours of fieldwork across the arc of the program. Additionally, there must be 4 weeks 
of solo or co-teaching or the equivalent (see Standard 3: Clinical Practice of the Preliminary 

Multiple Subject and Single Subject Credential Program Standards).  

 
Candidates are required to complete 40 hours of early fieldwork in their Foundation and Method 

course before advancing to the internship. When the candidates participate in the 14-week 
internship, while following the guidelines of the Teaching Internship Schedule, they are on track 

to complete a minimum of 560 hours of fieldwork. 
 

The candidates will track their fieldwork hours using the Fieldwork Hour Tracking form.  
 

The following are CTC approved activities that can count as fieldwork hours: 

• Guided and supervised teaching including whole class instruction, small groups, and 

other direct contact with students, including solo teaching. 

• Co-planning time, with veteran practitioners for lessons that the candidate will deliver,  
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• Working with veteran practitioners, grading and analyzing student work, reflecting on 
lessons, and planning for the needs of individual students. 

• Time working with professional learning communities, grade level and department 

meetings. 

• Intentionally designed observations of classroom teaching for the purpose of helping 

candidates understand the link between specific objectives in coursework and teaching 
practice. 

 

Please note that time spent completing course assignments for the Teaching Seminar does not 

count as fieldwork hours. 
 

Candidates should complete approximately 40 hours each week. Fieldwork hours logs should 

reflect the follow totals at the end of each week to stay on track:  

Week 1 40 hours Week 8 320 hours 

Week 2 80 hours Week 9 360 hours 

Week 3 120 hours Week 10 400 hours 

Week 4 160 hours Week 11 440 hours 

Week 5 200 hours Week 12 480 hours 

Week 6 240 hours Week 13 520 hours 

Week 7 280 hours Week 14 560 hours 
 

 
POLICIES 

 

A. The candidate must be deemed intern eligible by faculty and OSS by applying for 

internship eligibility.  

 

B. A qualified internship must be secured by by the designated deadline for each semester. 

Deadlines can be found on the Current Teacher Candidates webpages. 

• If the candidate does not secure a position, they can student teach if they have 

applied for a student teaching placement by the designated deadline.  

• If the candidate does not intern or student teach, the candidate will take a Leave of 

Absence until they resume coursework. *Please note that internship is only 

offered in Fall and Spring semesters. 
 

C. A qualified internship must fit the following parameters. 1) The internship must be a full-

time position (e.g., a contract that reflects 100% employment as opposed to a partial 

contract that shows anything less than 100% employment). 2) The internship must be in 

the candidate’s credential-seeking area. 3) The internship must be at a public-school site.  

   

D. If the school site is providing instruction via distance-learning, the candidate will 

complete their internship virtually via a remote location. The candidates will follow the 

guidance and policies of their district in providing distance-learning 

 

https://sites.redlands.edu/school-of-education/current-students2/teacher-candidates/student-teaching--teaching-internship/teaching-internship/
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E. The candidate will work with OSS to be recommended for the Intern Credential. The 

candidate must provide necessary documentation that they meet all requirements and fill 

out a credential application.  

 

F. The Intern Credential is valid for 2 years. It is the responsibility of the candidate to 

complete all Preliminary Credential requirements prior to the expiration of the intern 

credential. The intern credential will not be renewed or extended.  

 

G. The Intern Credential is restricted to the district or charter school that the candidate is 

contracted with to complete their internship program/fieldwork hours. Due to this CTC-

restriction, the candidate cannot teach for another district or charter school using that 

Internship Credential. 

 

H. The candidate will arrive at their school sites at the appropriate time, according to the 

district’s policies. 

  

I. The candidate will arrive at their school site in professional attire and conduct. The 

candidates will follow the dress code policy set forth by school site’s district. The 

candidate should discuss the district’s dress code policy with their District-Assigned 

Mentor Teacher. 

 

J. The candidate will be visited weekly by their assigned University Supervisor who 

provides guidance and feedback based on formal observations. There will be a minimum 

of 13 formal observations.   

 

K. University Supervisor assignments are made by OSS based on the University 

Supervisor’s credential type, geographic location, and the number of candidates they can 

oversee. Due to these parameters, it is not possible for OSS to pair candidates with a 

requested University Supervisor. Unless under unforeseen or extenuating circumstances, 

the University Supervisor assignments will not be changed. 

L. The candidate will work with a District-Assigned Mentor Teacher. The candidate will be 

provided a minimum of 72 hours of District-Assigned Mentor Teacher/district support 

during the academic year. 

 

M. The candidate will prepare lesson plans and will always have a copy of their lesson plans 

for their University Supervisor and District-Assigned Mentor Teacher observations. The 

candidate will meet all deadlines for creating the lesson plans as set forth by the 

University Supervisor and District-Assigned Mentor Teacher.  

 

N. The candidate’s University Supervisor will provide collaboratively feedback to the 

candidate in formal evaluations via the Progress Check form. The University Supervisor 

will document notes after each observation of teaching via the University Supervisor 

Observation form. These evaluations and reports will become part of the candidate’s 

student file. These documents are not available to hiring officials. The candidate should 

keep copies of all evaluation forms for their own records.  
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O. The OSS, in conjunction with feedback provided by those overseeing the candidate’s 

teaching internship (e.g., University Supervisor, District-Assigned Mentor Teacher, 

university faculty), retains the authority to fail the candidate in their teaching internship 

course when egregious behaviors are observed in the teaching situation. Causes for 

failure include, but are not limited to, irregular attendance, unsatisfactory teaching, 

unethical behaviors, and failure to exemplify good conduct. In these events, the candidate 

will receive a failed grade (No Credit) for the teaching internship course and be required 

to participate in another semester of supervised internship with the University. When 

there is unsuccessful completion of the internship or internship course, there will be a 

mandatory meeting between the candidate, the advisor, and the Associate Director to 

review expectations and plans for improvements. Under no circumstance will any 

candidate be allowed to do more than one repeated student teaching/internship 

experience. This means, specifically, that there is only one additional opportunity for the 

candidate to participate in another student teaching or internship. 

 

P. Candidates who are unsatisfied with their internship experience or hired district/school 

site should discuss their concerns with their University Supervisor, District-Assigned 

Mentor Teacher, and their school administration. Candidates should carefully reflect on 

the sources of their dissatisfaction as well as the ethical obligations they have to their 

students. The decision to leave a position should not be considered lightly as it will have 

ramifications on their future employment within that school/district and may prolong the 

completion of the candidate’s program and Preliminary Credential recommendation. 

Such decisions need to be carefully considered, after thorough discussions with the 

candidate’s University Supervisor, District-Assigned Mentor Teacher, and OSS advisors. 

Candidates should be proactive in contacting their OSS advisor about their concerns to 

discuss program and credential completion options. 
 

Q. Multiple Subject and Single Subject candidates will complete CalTPA Instructional 

Cycles 1 and 2 during their teaching internship. The candidate’s teaching internship 

placement must be in a classroom setting that provides opportunity to work with diverse 

populations that include EL and students with special needs. 
 

R. Education Specialist candidates will complete the TPE portfolio during their teaching 

internship. 

 

 

SECTION III 

  

ORIENTATION TO THE SCHOOL SITE 

  

Candidates should make it a priority to orient themselves to the school site. The candidate’s 

University Supervisor and District-Assigned Mentor Teacher will provide guidance to adjust to 

the internship. The candidate is expected to familiarize with as much of the following as 

possible: 
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A. The School Calendar: It is the candidate’s responsibility to familiarize themselves with 

the school calendar and fully understand how holidays and breaks can impact their 

overall required fieldwork hours. 

 

B. The Philosophy of the School (including mission statement):  Each school has a mission 

statement about their core beliefs and values. The candidate will review them thoroughly. 

 

C. The Professional Dress Policy: The candidate will professionally present themselves 

during the internship. Specifics of what is and is not allowed at each school may differ. 

The candidate will proactively and professionally seek guidance from their District-

Assigned Mentor Teacher to learn the school’s expectations related to the dress code. 

 

D. The School Building Procedures/Operation: The candidate will thoroughly learn times of 

opening and closing, times of expected arrival and leave, recesses and lunch schedules, 

room schedule, bell system and its operation, fire drill and earthquake procedures, 

methods of checking and reporting attendance, procedures for handling a student injury, 

maintenance request procedure, evacuation of students with physical disabilities and 

other critical information related to the school operation. 

 

E. The School Facilities: The candidate will be familiar with administration offices, 

teachers’ room, supply room, playground areas, cafeteria, library, lighting, heating, 

ventilation, audio-visual aids room, transportation facilities, counseling suites, bookroom, 

resource centers, and other pertinent areas. 

 

F. The Special School Personnel: The candidate will be familiar with school nurse, 

supervisors, counselors, curriculum directors, coordinator of audio-visual aids, 

technology and materials, custodian, and office staff, resource personnel (e.g., special 

education), and athletics/P.E., PTA, and any other personnel they may encounter at their 

school site. 

 

G. The Central Administrative Services: The candidate will be familiar with curriculum 

guides and aids, audio-visual, and technological resources. 

 

H. General Information and Organization: The candidate is expected to thoroughly 

understand clerical duties, custodial duties, faculty responsibilities, faculty meetings, 

printed forms, nourishment periods, cumulative records, health referral forms and health 

cards, accident reports, registration cards, reporting practices, requisitions for materials, 

and bus regulations all impact their students. 

 

I. The Classroom: The candidate will understand how basic texts, room décor, 

supplementary instructional materials (e.g., multicultural, spec. ed.), teaching aids, files, 

seating plans, classroom equipment, and accessibility for students with physical 

disabilities impact their students’ learning process and environment. 
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J.  District-Assigned Mentor Teacher:  Prior to beginning the internship, the candidate 

should ensure they are aware of their District-Assigned Mentor Teacher and how to 

contact them. This information will likely be provided by the district or principal. The 

candidate should connect with the District-Assigned Mentor Teacher prior to the 

beginning the internship, as appropriate. 

 

K. Professional Relationships 

The candidate will develop good working relationships with others. The candidate 

will find that crucial aspects of teaching include the following: 

1. Working with specialized school personnel 

2. Participating in various faculty activities 

3. Attending faculty meetings 

4. Understanding the importance of the custodial staff 

5. Working with the office staff in scheduling field trips 

6. Learning the views of the community 

7. Attending PTA meetings 

8. Observing and recognizing professional responsibilities regarding social etiquette 

and conduct  

 

 

THE STUDENT AS THE TEACHER 

 

This section provides advice from the School of Education students who have successfully 

completed their fieldwork. The candidate should review these ‘tips.’ 

 

● Get to know the background of your students and seek to support their growth. Utilize 

strategies and techniques designed to help your students solve problems by providing 

guidance and more than simply “telling.” 

● Attempt to earn the respect of your students without being a “pal,” “buddy,” or “friend.” 

● Don’t be afraid to ask questions. Your professors, University Supervisor and District 

Mentor are there to support with developing lesson plans, including determining 

objectives, planning appropriate activities, and finding instructional materials. 

● There is no such thing as being too prepared. Allow yourself enough time to “over-

prepare” until you learn how much preparation time is required for each phase of 

teaching (e.g., lesson opening, assessments, closing). 

● Be diligent and consistent in matters of discipline. Maintain your composure and poise 

with students and avoid threatening language and dispositions. 

● Be prepared to answer questions, however, you will likely encounter moments when 

students ask difficult questions. Teachers are not expected to have all the answers. If 

asked a difficult question about something unfamiliar, indicate you do not know the 

answer and either seek the answer together or direct students to the appropriate resource 

to locate the information.  

● When in need of a reminder of teaching strategies for differentiating instruction, review 

notes and materials from specific university courses. 

● Plan out your exams (CSET’s, RICA, CalTPA), ensure that you give yourself enough 

time to study and take exams while balancing courses and fieldwork. 
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SECTION IV 

 

 TEACHING INTERNSHIP SCHEDULE 

  

The following is a model of a typical schedule for a semester-long/14-week university internship. 

The schedule gives recommended days for meetings to take place. These days can be adjusted 

according to the needs of the candidate, University Supervisor, and District-Assigned Mentor 

Teacher. 

 

The candidate will work with their University Supervisor and District-Assigned Mentor Teacher 

to schedule observation meetings. It is highly recommended that all meetings are scheduled by 

Week 2. It is also recommended that the days/times that meetings vary so that the University 

Supervisor can see a variety of subject/students being taught. There will be a minimum of 14 

visits with the University Supervisor with approximately 4 hours of support every week. 

 

District-Assigned Mentor Teachers will meet with the intern a minimum of 72 hours during the 

academic year (this will likely be extended outside the time that the University of Redlands 

School of Education is overseeing the candidate).  

 

Weekly Tasks 

• Candidates will reflect weekly on their progress identifying questions, goals, and areas of 

improvement. These reflections should be shared with the University Supervisor 

and Mentor Teacher.  

• Candidates should be prepared for weekly meetings with the University Supervisor 

and Mentor Teacher by providing lessons plans, arranging times for observations while 

teaching, and arranging times for one-on-one discussions (before/after school, during 

prep periods, during recess, etc.).   

• Candidate will submit a weekly Fieldwork Hour Tracking form to the University 

Supervisor (submitted 14 times in total).  

 

 

 Guidance & Goals Tasks & Forms 

Week 1 Goal Setting and Orientation to the Classroom. 

The candidate thoughtfully sets goals as a teacher 

to consider throughout the internship. The 

candidate should discuss these goals with the 

District-Assigned Mentor Teacher and University 

Supervisor. Depending on when the district’s 

semester began, the candidate may still be getting 

oriented to the school site and classroom. 

University Supervisors will 

have their first site-visit and 

“get to know you meeting.” 

 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 2 Goal Setting and Orientation to the Classroom 

continues. 

University Supervisors will 

complete their first 

observation of the candidate 

teaching and submit the 
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University Supervisor 

Observation form. 
 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 3 Goal Setting and Orientation to the Classroom 

continues. 
 

University Supervisors will 

complete their second 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 4 Progress Check 1. During the first progress check, 

a meeting the candidate, University Supervisor, 

and District-Assigned Mentor Teacher (if 

available) will discuss the intern’s progress. This 

collaborative meeting should identify strengths and 

areas of growth for the candidate. It is understood 

that the candidate may not have demonstrated all 

areas of the Teaching Performance Expectations 

(TPEs) or had an opportunity for all areas to be 

observed during observations. Please discuss what 

is applicable and goals that can be set.  

University Supervisors will 

complete their third 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

During Progress Check 1, 

the candidate will document 

notes via the Progress Check 

form based on feedback 

discussed in the meeting. 

Candidate will submit form 

to University Supervisor who 

will approve the form. 
 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 5 Teaching & Goal Setting. Candidates will 

continue teaching and setting goals based on the 

feedback received so far in the observations and 

progress check. Candidates will work with the 

University Supervisor to set and meet tangible 

goals.  

University Supervisors will 

complete their fourth 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
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Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 6 Teaching & Goal Setting continues. University Supervisors will 

complete their fifth 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

 

Candidate will submit 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 7 Progress Check 2. During the second progress 

check, a meeting the candidate, University 

Supervisor, and District-Assigned Mentor Teacher 

(if available) will discuss the intern’s progress. 

This collaborative meeting should identify 

strengths and areas of growth for the candidate 

related to the Teaching Performance Expectations 

(TPEs).  
 

University Supervisors will 

complete their sixth 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

During Progress Check 2, 

the candidate will document 

notes via the Progress Check 

form based on feedback 

discussed in the meeting. 

Candidate will submit form 

to University Supervisor who 

will approve the form. 

  

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 8 Teaching & Goal Setting continues. University Supervisors will 

complete their seventh 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

Candidate will submit the 

Fieldwork Hour Tracker. 
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University Supervisor will 

review and approve. 

Week 9 Teaching & Goal Setting continues. University Supervisors will 

complete their eighth 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 

10 

Progress Check 3. During the third progress 

check, a meeting the candidate, University 

Supervisor, and District-Assigned Mentor Teacher 

(if available) will discuss the intern’s progress. 

This collaborative meeting should identify 

strengths and areas of growth for the candidate 

related to the Teaching Performance Expectations 

(TPEs). 

University Supervisors will 

complete their ninth 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

During Progress Check 3, 

the candidate will document 

notes via the Progress Check 

form based on feedback 

discussed in the meeting. 

Candidate will submit form 

to University Supervisor who 

will approve the form. 

 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 

11 

Teaching & Goal Setting continues. University Supervisors will 

complete their tenth 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

University Supervisor will 

review the Progress Check 3 

form with the candidate and 

approve form. 
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Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 

12 

Teaching & Goal Setting continues. University Supervisors will 

complete their eleventh 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 

13 

Progress Check 4. During the fourth and final 

progress check, a meeting the candidate, 

University Supervisor, and District-Assigned 

Mentor Teacher (if available) will discuss the 

intern’s progress. This collaborative meeting 

should identify strengths and areas of growth for 

the candidate related to the Teaching Performance 

Expectations (TPEs). 
 

University Supervisors will 

complete their twelfth 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

During Progress Check 4, 

the candidate will document 

notes via the Progress Check 

form based on feedback 

discussed in the meeting. 

Candidate will submit form 

to University Supervisor who 

will approve the form. 

 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 

Week 

14 

Teaching & Goal Setting continues. University Supervisors will 

complete their thirteenth 

observation of the candidate 

teaching and submit the 

University Supervisor 

Observation form. 
 

Candidate will submit the 

Fieldwork Hour Tracker. 

University Supervisor will 

review and approve. 
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SECTION V 

 

FORMS 

 
While interning, the candidate will receive written evaluations of their progress and assist in 

completing progress checks. The purpose of the forms is to provide feedback to the candidate on 

their abilities, generate discussions, and encourage self-reflection and goal setting. While 

completing the forms is important for credentialing purposes, the forms themselves come 

secondary to the valuable conversations the candidate will have with their District-Assigned 

Mentor Teacher and University Supervisor.  

 

All forms that the candidate will complete can be found at Etrieve Central which can be accessed 

via the Internship course Moodle. The forms will be filled out online, in any web browser. Once 

the form is fully complete and submitted, a copy will be automatically saved in the candidate’s 

University of Redlands student file. 

 

• University Supervisor Observation form 

During each observation, the University Supervisor will complete an observation form. 

They will make note of the candidates’ commendations and highlight any Teaching 

Performance Expectations (TPEs) in need of developing. The University Supervisor will 

discuss these observations with the candidate following the observation. The discussion 

may take place immediately following the candidate’s lesson or at a later time via virtual 

meeting or phone call if the schedule does not permit an immediate discussion. The 

District-Assigned Mentor Teacher can be involved in these discussions, if available and 

appropriate. 

 

The University Supervisor will fill out their portion of the form documenting their 

observations. Once they submit the form, it will be routed to the candidate. There is a 

section for the candidate to write their own notes based on their reflections and thoughts. 

The candidate should identify any questions or concerns they have on the form. These 

questions/concerns should be discussed with the University Supervisor if they were not 

already discussed. A copy of the form can be downloaded as a PDF file to be shared with 

the District-Assigned Mentor Teacher and saved for the student’s own records. 

 

• Progress Check form 

Progress check meetings will take place four times during the 14-week internship 

orientation. It is suggested that progress check meetings be held week 4, 7, 11, and 13, 

but can vary if scheduling does not permit. It is critical that the meetings be equally 

spaced apart for accurate documentation of the candidate’s growth.  

 

If possible, the District-Assigned Mentor Teacher is encouraged to attend. The progress 

checks are an opportunity for all parties to discuss their observations and perspectives 

and to set goals.  

https://etcentral.redlands.edu/
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All members of the meeting will collaboratively discuss and rate the candidate’s progress 

related to the Teaching Performance Expectations (TPEs). The candidate should be the 

one documenting the ratings and writing notes in the form. Once the candidate submits 

the form, it will be routed to their University Supervisor for approval. A copy of the form 

can be downloaded as a PDF file to be shared with the District-Assigned Mentor Teacher 

and/or saved for the student’s own record. 

 

• Fieldwork Hour Tracking form 

The candidate will use this form to document a minimum of 560 hours of fieldwork. This 

form will be submitted to the University Supervisor weekly for approval. A copy of the 

form can be downloaded as a PDF file to share with the District-Assigned Mentor 

Teacher and/or saved for the for the student’s own records. 

 

Candidates should monitor their fieldwork hour progress closely during the semester to 

ensure they complete all hours by the end of the internship. University Supervisors are 

expected to closely monitor these hours and assist the candidate in staying on track. If 

candidates are following behind, the University Supervisor needs to discuss a plan with 

the candidate to catch up. 

 

Candidates should complete approximately 40 hours each week. Fieldwork hours logs 

should reflect the follow totals at the end of each week to stay on track:  

Week 1 40 hours Week 8 320 hours 

Week 2 80 hours Week 9 360 hours 

Week 3 120 hours Week 10 400 hours 

Week 4 160 hours Week 11 440 hours 

Week 5 200 hours Week 12 480 hours 

Week 6 240 hours Week 13 520 hours 

Week 7 280 hours Week 14 560 hours 

 

 
SECTION VI 

 

ROLE OF UNIVERSITY SUPERVISORS IN INTERNSHIP 

 

The impact of University Supervisors on the internship experience is a critical especially since, 

unlike student teaching, the internship requires the candidate to be more readily prepared to meet 

academic and operational expectations. The candidates work closely with their District-Assigned 

Mentor Teachers and University Supervisors to continue honing their teaching skills and develop 

into well rounded teachers equipped to handle various stressful situations while competently 

teaching their grade-level and subject matters at their sites/schools.  

 

In addition to teaching content-specific lessons, candidates are expected to navigate complex 

political and systemic situations while in their placement. Candidates are faced with expectations 

from various constituents including but not limited to school site administration, district 

administration, university faculty, Cooperating Teachers and OSS; all in relation to the state 
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regulations and requirements for credentialing processes.  To navigate these complex 

expectations and requirements, the candidate benefits most from the wisdom and experiences of 

their University Supervisors. In many ways, University Supervisors serve as the necessary bridge 

between the candidate’s fieldwork experience and their academic and regulatory expectations. 

 

The following sections provide expectations for University Supervisors and their duties related to 

interns, articulated by the OSS. These expectations are in addition to the expectations outlined in 

the University Supervisors contract which is signed upon accepting the assignment to oversee 

their assigned candidates. 

 

Observation/Visitation Responsibilities:  

1. Provide 14 site visits, including 13 formal observations of the candidate teaching. Visits 

with the candidate should take place every week during the 14-week semester at the 

school site (unless observing an online student in which observations will be completed 

virtually). Meeting days and times should vary so that the candidate can be observed 

teaching different types of lessons and students. Schedule all meetings in advance and 

follow the recommended schedule as closely as possible. If a cancelation is required, 

give advanced notice to the candidate ensure a new meeting is schedule in a timely 

manner (within 1 week). 

 

2. Have a conference with the candidate during every visit. If the candidate is unable to 

have a one-on-one conference with the University Supervisor, a follow up conference 

can occur via phone or video meeting. It is vital this happens in a timely manner (1-3 

days). 

 

3. Complete a written evaluation with the candidate after each observation via the 

University Supervisor Observation form. Notes should be reviewed with the candidate. 

Goals should be set with the candidate and areas of improvement should be directly 

discussed. 

 

4. Serve as a resource person to the intern in areas of curriculum, procedures, and 

classroom management.  

 

5. Review and discuss written lesson plans with the intern. Set clear expectations with the 

candidate on receiving lesson plans in advance of each observation visit. Candidates 

should know how and when to send lesson plans to their University Supervisor. 

 

6. Make appointments with the intern to observe any special lessons, when possible and if 

appropriate.  

 

7. Provide guidance to the intern related to life-long learning process, self-reflective skills, 

critical-thinking skills, ethical-decision skills, and overall professional development. 

  
8. Help the candidate navigate difficult situations and conversations with their school site 

administration, District-Assigned Mentor Teacher, students, and/or parents 
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Expectations For Site-Visits/Observations:  

• Visit 1: “Get to know you meeting.”  

o Become acquainted with the candidate, District-Assigned Mentor Teacher, and 

school site. 

 

o Review the handbook and policies and answer any questions. 
 

o Ensure that the candidate and District-Assigned Mentor Teacher know how to 

contact you. Set clear boundaries on when communication will occur to respect 

one another’s time outside of school/work. 

 

o It is likely you will need to orient yourself to the school’s check-in procedures at 

the front office. University Supervisors are encouraged to call in advance of their 

first visit so that they know what to expect. All security and health procedures of 

the school site must be observed. 

 

• Visit 2-6: Observation of the candidate teaching.  

o Set clear expectations with the candidate to receive the lesson plan in advance of 

the observation. Candidates should know how and when to send lesson plans to 

their University Supervisor.  

 

o Document notes and feedback directly in the Observation form via a portable 

device or on paper. If taking notes on paper, transcribe the notes into the 

Observation form at a later time or upload a high-quality scan or photograph of 

the notes as an attachment to the Observation form.  
 

• Progress Check Meetings 

o University Supervisors will complete all four progress checks with the candidate. 

If available, the District-Assigned Mentor Teacher is encouraged to attend as 

well. 
 

o The candidate should receive clear feedback on their strengths and areas of 

improvement. The University Supervisor should help in setting clear goals and 

check points for the candidate to improve. 
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University Supervisor Schedule 

University Supervisors should support candidates approximately 4 hours every week. The 

following schedule should be followed as closely as possible.  

 

Week 1 “Get to know you meeting” (this 

meeting can take place in Week 2 

if schedules do not allow for 

Week 1).  

 

Approve fieldwork hour form. 

Week 8 Observation 7. 
 

Approve fieldwork hour form. 

Week 2 Observation 1. 

 

Approve fieldwork hour form. 

Week 9 Observation 8. 

 

Approve fieldwork hour form. 

Week 3 Observation 2. 
 

Approve fieldwork hour form. 

Week 10 Observation 9. 
 

Participate in Progress Check 3 

meeting and approve form. 
 

Approve fieldwork hour form. 

Week 4 Observation 3. 

 

Participate in Progress Check 1 

meeting and approve form. 
 

Approve fieldwork hour form. 

Week 11 Observation 10. 
 

Approve fieldwork hour form. 

Week 5 Observation 4. 

 

Approve fieldwork hour form. 

Week 12 Observation 11. 

 

Approve fieldwork hour form. 

Week 6 Observation 5. 
 

Approve fieldwork hour form. 

Week 13 Observation 12.  

 

Participate in Progress Check 4 

meeting and approve form.  

 

Approve fieldwork hour form. 

Week 7 Observation 6.  

 

Participate in Progress Check 2 

meeting and approve form. 

 

Approve fieldwork hour form. 

Week 14 Observation 13. 
 

 

Approve fieldwork hour form. 

 
 

Record Keeping and Other Responsibilities:  

1. Complete and submit all observation and progress check forms in a timely manner, (1-3 

days after observations and progress check meetings). All evaluation forms will be stored 

in the candidate’s electronic University of Redlands student file for up to 5 years.  
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2. Review and approve weekly fieldwork hour tracker forms from candidates. Ensure that 

the candidate is on track with their hours. If the candidate is falling behind, the University 

Supervisor must create a plan with the candidate for successful completion of hours. 

 

3. The candidate’s positive and negative qualities should be transparently discussed in an 

ongoing and balanced manner throughout the internship. Specifically, the candidate’s 

final evaluation should not be the first place in which these qualities are mentioned. In 

addition, negative qualities include but not limited to dispositions, goodness of fit to the 

field, and ethically questionable actions.  

 

4. The candidate may request a letter of recommendation from the University Supervisor for 

future employment; however, it is up to the discretion of the University Supervisor if they 

want to provide a letter of recommendation. 

 

5. Documenting strengths and areas of challenges during formal observation and discussion. 

The candidate’s changes and growth over the course of 14 weeks should be shared with 

the candidate.  

 

6. Mileage Reimbursement forms are due on the 20th of each month to the Office of Student 

Success’ Administrative Assistant, Ms. Taylor Wong.  Any late submissions will be 

included in the following month’s reimbursement. 

 

7. Timecards should be filled out daily and are reviewed bi-weekly by the Office of Student 

Success’ Administrative Assistant, Ms. Taylor Wong. Bi-weekly timecard submissions 

are due in accordance with the Payroll Processing Schedule for Part Time/Temp Staff, 

Adjunct, and Student employees. 
 

 

Communication Channels:  

There are times when the candidate would benefit greatly from having transparent and open 

dialogues with both the District-Assigned Mentor Teacher and the University Supervisor. This is 

especially true when there are tension or issues that need to be resolved between the intern and 

other school site employees. When these situations arise, the University Supervisor may consider 

the following. 

1. Facilitate communication between the candidate and their District-Assigned Mentor 

Teacher. 

 

2. If the three-way meeting does not provide any improvement for the conflict, refer any 

serious problems concerning the candidate to the Office of Student Success’ 

Administrative Assistant, Taylor Wong, at 909-748-8912 or taylor_wong@redlands.edu.  

 
 

ROLE OF DISTRICT-ASSIGNED MENTOR TEACHER IN INTERNSHIP 

 

The District-Assigned Mentor Teacher plays an important role of supporting the candidate 

before, during, after the semester that the University of Redlands School of Education in 

mailto:taylor_wong@redlands.edu
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overseeing the candidate as an intern. They are a key element to orienting the candidate to school 

and district policies, school and district resources, and providing an on-site support system. 

Candidates are expected to proactively reach out to the District-Assigned Mentor Teacher to 

arrange consistent meetings and be prepared for all meetings.  

 

In total every intern will receive 72 hours of support from their district and District-Assigned 

Mentor Teacher. This is per CTC policies and the University of Redlands School of Education 

Internship Program MOU. Per CTC guidelines, District-Assigned Mentor Teachers should hold a 

clear credential in the same field as the credential the candidate is seeking, at least three-years of 

teaching experience, and be able to provide ELA support. If the district is unable to provide a 

District-Assigned Mentor Teacher in the same credential field as the candidate, an alternative 

teacher can be assigned with written documentation explaining how this teacher is fit to provide 

mentorship. If the District-Assigned Mentor Teacher cannot provide ELA support, another 

teacher should be identified who can provide ELA support.  

 

The forms of mentorship can include but are not limited to:  

- Content specific coaching 

- Grave Level and/or Department Meetings 

- New Teacher Orientation 

- Coaching for an Administrator 

- Co-Planning with an Education Specialist Teacher 

- Co-Planning with an ELA expert 

- Logistical help before and during the school year 

- District-wide trainings and/or Professional Development 

- Review and discuss lesson plans 

- Attending seminars or workshops 

- Classroom observations and evaluation 

- Observations of other teachers in their classrooms 

- Co-Teaching with the District-Assigned Mentor Teacher or other teachers 

- Weekly planning  

- Support in work related writing 

- Progress Check Meetings and completion of the Progress Check form 

- Goal Setting Support for IDP and other general Goal Setting exercises  

- Email, phone, and/or in-person communication with the District-Assigned Mentor 

Teacher  
 
 

SECTION VII 
 

MANDATORY REPORTING 

 

CTC’s Coded Correspondence, 19-01, Subject: Certificate of Clearance: Purposes, Uses, and 

Responsibilities of Holders, states the responsibility of holders of the Certificate of Clearance 

related to mandatory reporting. All University of Redlands teacher candidates hold a current 

Certificate of Clearance and are bound these responsibilities.  

 

Responsibilities of Holders  
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All holders of documents issued by the Commission, including the COC, are mandated 

reporters. This means that they are required to report every known or suspected instance 

of child abuse or child neglect to a child with whom they have had professional contact. 

Reports are to be made immediately, or as soon as is practically possible, to a law 

enforcement or child protective agency in addition to any report made to their supervisor 

or employer. Written reports and any evidence of abuse/neglect must be submitted within 

36 hours of when the individual becomes aware of the abuse. Failure to report any known 

or suspected act of neglect or abuse is a misdemeanor punishable by up to six months in 

jail or by a fine of one thousand dollars, or by both. The full legal and professional 

obligations of a COC holder are contained in the Child Abuse and Neglect Reporting Act 

(Penal Code § 11166). 
  
 

INTERN AND PROFESSIONAL DEVELOPMENT 
 

The candidate is strongly recommended to seek out professional affiliations to develop 
professional identity and network. For instance, the Student California Teacher Association 
(SCTA) is an active organization, a subdivision of the California Teacher Association (CTA), 
that promotes teacher quality, political action, community service, and diversity. By networking 
with others who will soon enter the teaching profession, the candidate would benefit from 
cultivating a sense of belongingness to begin fostering the professional trajectory. The SCTA 
also provides liability insurance for members as well as grant opportunities for qualified member 
applicants. https://www.cta.org/About-CTA/Who-We-Are/SCTA   
 

TITLE IX 
 

The University of Redlands is committed to providing a safe learning environment for all 
students that is free of all forms of discrimination, sexual misconduct, and sexual harassment, 
including sexual assault, domestic violence, dating violence, and stalking.  If the candidate (or 
someone the candidate knows) has experienced or experiences any of these incidents, they 
should know that the University of Redlands has staff members trained to provide support  in 
navigating campus life, accessing health and counseling services, providing academic  
accommodations, no contact orders, and more. 
 
*Please be aware that all University of Redlands faculty members and advisors are “responsible 
employees,” which means that if the candidate shares about a situation involving sexual 
harassment, sexual assault, dating violence, domestic violence, or stalking, faculty must share 
that information with the Title IX Coordinator. Although faculty and advisors have to make that 
notification, the candidate will control how their case will be handled, including whether or not 
they wish to pursue a formal complaint. The candidate should be informed to make sure they are 
aware of the range of options available and have access to the resources.  
 
To report an incident, the candidate can: 

● Report online at: www.redlands.edu/titleix   
● Contact the Title IX Office: Erica Moorer, erica_moorer@redlands.edu or 909-748-8916 

 
 
 
 
 

https://www.cta.org/About-CTA/Who-We-Are/SCTA
http://www.redlands.edu/titleix
mailto:erica_moorer@redlands.edu
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SECTION VIII 

 

AFTER THE INTERNSHIP 

  

 

Preliminary Credential Recommendation 

The candidate should be aware of the requirements to be recommended for the Preliminary 

Credential. See Pathway to Credentialing for requirements and credential application. At the 

conclusion of student teaching, and if all credential requirements have been met, the candidate 

will submit the credential application.  

 

Induction and Clear Credential 

Preliminary Credential holders need to participate in an induction program to upgrade to a clear 

credential. The Preliminary Credential is valid for 5 years and the induction program should take 

place during this 5-year period. The candidate should research induction programs and, when 

hired, talk to their administrator about completing induction. Some districts offer their own 

induction program, others do not.  

 

Job Searching 

The Office of Career and Professional Development at the University of Redlands is a 

university-wide resource to current students and alumni. They can assist with cover letters and 

personal statement writing, interviewing skills, mock interviewing, networking, professional 

development, and other career related matters. The candidate is encouraged to use this resource. 

https://www.redlands.edu/student-affairs/ocpd/ 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.redlands.edu/study/schools-and-centers/school-of-education/advising-fieldwork--credentialing/credentialing/
https://www.redlands.edu/student-affairs/ocpd/


2021-2022 Teaching Internship Handbook, School of Education (updated July 2021) 24 

SECTION  IX 

 

TEACHING PERFORMANCE EXPECTATIONS 

 

TPEs for Multiple Subject and Single Subject candidates 

Candidates will familiarize themselves with and employ the TPEs. See full TPE guidelines from 

CTC. 

 

TPE 1: Engaging and Supporting All Students in Learning  

1. Apply knowledge of students, including their prior experiences, interests, and social emotional 

learning needs, as well as their funds of knowledge and cultural, language, and socioeconomic 

backgrounds, to engage them in learning.  

2. Maintain ongoing communication with students and families, including the use of technology 

to communicate with and support students and families, and to communicate achievement 

expectations and student progress.  

3. Connect subject matter to real-life contexts and provide active learning experiences to engage 

student interest, support student motivation, and allow students to extend their learning.  

4. Use a variety of developmentally and ability-appropriate instructional strategies, resources, and 

assistive technology, including principles of Universal Design of Learning (UDL) and Multi-

Tiered System of Supports (MTSS) to support access to the curriculum for a wide range of 

learners within the general education classroom and environment.  

5. Promote students' critical and creative thinking and analysis through activities that provide 

opportunities for inquiry, problem solving, responding to and framing meaningful questions, 

and reflection.  

6. Provide a supportive learning environment for students' first and/or second language 

acquisition by using research-based instructional approaches, including focused English 

Language Development, Specially Designed Academic Instruction in English (SDAIE), 

scaffolding across content areas, and structured English immersion, and demonstrate an 

understanding of the difference among students whose only instructional need is to acquire 

Standard English proficiency, students who may have an identified disability affecting their 

ability to acquire Standard English proficiency, and students who may have both a need to 

acquire Standard English proficiency and an identified disability.  

7. Provide students with opportunities to access the curriculum by incorporating the visual and 

performing arts, as appropriate to the content and context of learning.  

8. Monitor student learning and adjust instruction while teaching so that students continue to be 

actively engaged in learning. 

 

TPE 2: Creating and Maintaining Effective Environments for Student Learning 

1. Promote students' social-emotional growth, development, and individual responsibility using 

positive interventions and supports, restorative justice, and conflict resolution practices to 

foster a caring community where each student is treated fairly and respectfully by adults and 

peers.  

2. Create learning environments (i.e., traditional, blended, and online) that promote productive 

student learning, encourage positive interactions among students, reflect diversity and multiple 

perspectives, and are culturally responsive.  

https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/adopted-tpes-2016.pdf?sfvrsn=8cb2c410_0
https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/adopted-tpes-2016.pdf?sfvrsn=8cb2c410_0
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3. Establish, maintain, and monitor inclusive learning environments that are physically, mentally, 

intellectually, and emotionally healthy and safe to enable all students to learn, and recognize 

and appropriately address instances of intolerance and harassment among students, such as 

bullying, racism, and sexism.  

4. Know how to access resources to support students, including those who have experienced 

trauma, homelessness, foster care, incarceration, and/or are medically fragile.  

5. Maintain high expectations for learning with appropriate support for the full range of students 

in the classroom.  

6. Establish and maintain clear expectations for positive classroom behavior and for student-to-

student and student-to-teacher interactions by communicating classroom routines, procedures, 

and norms to students and families.  

 

TPE 3: Understanding and Organizing Subject Matter for Student Learning 

1. Demonstrate knowledge of subject matter, including the adopted California State Standards 

and curriculum frameworks.  

2. Use knowledge about students and learning goals to organize the curriculum to facilitate 

student understanding of subject matter, and make accommodations and/or modifications as 

needed to promote student access to the curriculum.  

3. Plan, design, implement, and monitor instruction consistent with current subject-specific 

pedagogy in the content area(s) of instruction, and design and implement disciplinary and 

cross-disciplinary learning sequences, including integrating the visual and performing arts as 

applicable to the discipline  

4. Individually and through consultation and collaboration with other educators and members of 

the larger school community, plan for effective subject matter instruction and use multiple 

means of representing, expressing, and engaging students to demonstrate their knowledge.  

5. Adapt subject matter curriculum, organization, and planning to support the acquisition and use 

of academic language within learning activities to promote the subject matter knowledge of all 

students, including the full range of English learners, Standard English learners, students with 

disabilities, and students with other learning needs in the least restrictive environment.  

6. Use and adapt resources, standards-aligned instructional materials, and a range of technology, 

including assistive technology, to facilitate students' equitable access to the curriculum.  

7. Model and develop digital literacy by using technology to engage students and support their 

learning, and promote digital citizenship, including respecting copyright law, understanding 

fair use guidelines and the use of Creative Commons license, and maintaining Internet security.  

8. Demonstrate knowledge of effective teaching strategies aligned with the internationally 

recognized educational technology standards. 

 

TPE 4: Planning Instruction and Designing Learning Experiences for All Students 

1. Locate and apply information about students' current academic status, content- and standards-

related learning needs and goals, assessment data, language proficiency status, and cultural 

background for both short-term and long-term instructional planning purposes.  

2. Understand and apply knowledge of the range and characteristics of typical and atypical child 

development from birth through adolescence to help inform instructional planning and learning 

experiences for all students.  

3. Design and implement instruction and assessment that reflects the interconnectedness of 

academic content areas and related student skills development in literacy, mathematics, 
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science, and other disciplines across the curriculum, as applicable to the subject area of 

instruction.  

4. Plan, design, implement and monitor instruction, making effective use of instructional time to 

maximize learning opportunities and provide access to the curriculum for all students by 

removing barriers and providing access through instructional strategies that include:  

• appropriate use of instructional technology, including assistive technology;  

• applying principles of UDL and MTSS;  

• use of developmentally, linguistically, and culturally appropriate learning activities, 

instructional materials, and resources for all students, including the full range of English 

learners;  

• appropriate modifications for students with disabilities in the general education 

classroom;  

• opportunities for students to support each other in learning; and  

• use of community resources and services as applicable.  

5. Promote student success by providing opportunities for students to understand and advocate 

for strategies that meet their individual learning needs and assist students with specific learning 

needs to successfully participate in transition plans (e.g., IEP, IFSP, ITP, and 504 plans.)  

6. Access resources for planning and instruction, including the expertise of community and 

school colleagues through in-person or virtual collaboration, co-teaching, coaching, and/or 

networking.  

7. Plan instruction that promotes a range of communication strategies and activity modes between 

teacher and student and among students that encourage student participation in learning.  

8. 8. Use digital tools and learning technologies across learning environments as appropriate to 

create new content and provide personalized and integrated technology-rich lessons to engage 

students in learning, promote digital literacy, and offer students multiple means to demonstrate 

their learning.  

 

TPE 5: Assessing Student Learning 

1. Locate and apply information about students' current academic status, content- and standards-

related learning needs and goals, assessment data, language proficiency status, and cultural 

background for both short-term and long-term instructional planning purposes.  

2. Understand and apply knowledge of the range and characteristics of typical and atypical child 

development from birth through adolescence to help inform instructional planning and learning 

experiences for all students.  

3. Design and implement instruction and assessment that reflects the interconnectedness of 

academic content areas and related student skills development in literacy, mathematics, 

science, and other disciplines across the curriculum, as applicable to the subject area of 

instruction.  

4. Plan, design, implement and monitor instruction, making effective use of instructional time to 

maximize learning opportunities and provide access to the curriculum for all students by 

removing barriers and providing access through instructional strategies that include:  

• appropriate use of instructional technology, including assistive technology;  

• applying principles of UDL and MTSS;  

• use of developmentally, linguistically, and culturally appropriate learning activities, 

instructional materials, and resources for all students, including the full range of English 

learners;  
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• appropriate modifications for students with disabilities in the general education 

classroom;  

• opportunities for students to support each other in learning; and  

• use of community resources and services as applicable.  

5. Promote student success by providing opportunities for students to understand and advocate 

for strategies that meet their individual learning needs and assist students with specific learning 

needs to successfully participate in transition plans (e.g., IEP, IFSP, ITP, and 504 plans.)  

6. Access resources for planning and instruction, including the expertise of community and 

school colleagues through in-person or virtual collaboration, co-teaching, coaching, and/or 

networking.  

7. Plan instruction that promotes a range of communication strategies and activity modes between 

teacher and student and among students that encourage student participation in learning.  

8. 8. Use digital tools and learning technologies across learning environments as appropriate to 

create new content and provide personalized and integrated technology-rich lessons to engage 

students in learning, promote digital literacy, and offer students multiple means to demonstrate 

their learning.  

 

TPE 6: Developing as a Professional Educator 

1. Reflect on their own teaching practice and level of subject matter and pedagogical knowledge 

to plan and implement instruction that can improve student learning.  

2. Recognize their own values and implicit and explicit biases, the ways in which these values 

and implicit and explicit biases may positively and negatively affect teaching and learning, and 

work to mitigate any negative impact on the teaching and learning of students. They exhibit 

positive dispositions of caring, support, acceptance, and fairness toward all students and 

families, as well as toward their colleagues.  

3. Establish professional learning goals and make progress to improve their practice by routinely 

engaging in communication and inquiry with colleagues.  

4. Demonstrate how and when to involve other adults and to communicate effectively with peers 

and colleagues, families, and members of the larger school community to support teacher and 

student learning.  

5. Demonstrate professional responsibility for all aspects of student learning and classroom 

management, including responsibility for the learning outcomes of all students, along with 

appropriate concerns and policies regarding the privacy, health, and safety of students and 

families. Beginning teachers conduct themselves with integrity and model ethical conduct for 

themselves and others.  

6. Understand and enact professional roles and responsibilities as mandated reporters and comply 

with all laws concerning professional responsibilities, professional conduct, and moral fitness, 

including the responsible use of social media and other digital platforms and tools.  

7. Critically analyze how the context, structure, and history of public education in California 

affects and influences state, district, and school governance as well as state and local education 

finance.  
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TPEs for Education Specialist candidates 

Candidates will familiarize themselves with and employ the TPEs. See full TPE guidelines from 

CTC. 

 

TPE 1: Engaging and Supporting All Students in Learning 

1. Demonstrate the ability to collaboratively develop and implement Individualized Education 

Programs (IEP), including instructional goals that ensure access to the Common Core State 

Standards and California Preschool Learning Foundations, as appropriate, that lead to 

effective inclusion of students with disabilities in the general education core curriculum. 

2. Demonstrate understanding of students with complex communication needs (e.g., students 

with limited verbal ability,) in order to foster access and build comprehension, and develop 

appropriate language development goals within the IEPs for those students. 

3. Demonstrate knowledge of students’ language development across disabilities and the life 

span, including typical and atypical language development, communication skills, social 

pragmatics, the hierarchy of brain based learning skills (e.g. executive functioning) and 

vocabulary/semantic development as they relate to the acquisition of academic knowledge and 

skills. 

4. Monitor student progress toward learning goals as identified in the academic content 

standards and the IEP/Individual Transition plan (ITP). 

5. Demonstrate the ability to develop IEPs/ITPs with students and their families, including goals 

for independent living, post-secondary education, and careers, with appropriate connections 

between the school curriculum and life beyond high school. 

6. Facilitate and support students in assuming increasing responsibility for learning and self-

advocacy based on individual needs, with appropriate transitions between academic levels in 

programs and developing skills related to career, college, independent living and community 

participation. 

7. Use strategies to support positive psychosocial development and self-determined behavior of 

students with disabilities. 

 

TPE 2: Creating and Maintaining Effective Environments for Student Learning 

1. Develop accommodations and modifications specific to students with disabilities to allow 

access to learning environments, including incorporating instructional and assistive 

technology, and alternative and augmentative procedures to optimize the learning 

opportunities and outcomes for all students, and to move them toward effective inclusion in 

general education settings. 

2. Demonstrate the ability to support the movement, mobility, sensory and specialized health 

care needs required for students to participate fully in classrooms, schools and the community. 

Organize a safe environment for all students that include barrier free space for independent 

mobility, adequate storage and operation of medical equipment (as appropriate) and other 

mobility and sensory accommodations. 

3. Demonstrate the ability to address functional limitations of movement and/or sensation for 

students with orthopedic impairments who may have a co-existing health impairment and/or 

intellectual disability but have difficulty accessing their education due to physical limitations. 

4. Collaborate with families and appropriate related services personnel to support access to, and 

optimal learning experiences for, students with mild to moderate support needs in a wide 

https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/education-specialist-standards-pdf.pdf?sfvrsn=729750b1_26
https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/education-specialist-standards-pdf.pdf?sfvrsn=729750b1_26
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variety of general education and specialized academic instructional settings, included but not 

limited to the home, natural environments, educational settings in hospitals and treatment 

centers, and classroom or itinerant instructional delivery and/or consultation in 

public/nonpublic school programs. 

5. Demonstrate knowledge of the communicative intent of students’ behavior as well as the 

ability to help students develop positive communication skills and systems to replace negative 

behavior. 

6. Demonstrate the ability to identify if a student’s behavior is a manifestation of his or her 

disability and to develop positive behavior intervention plans inclusive of the types of 

interventions and multi-tiered systems of supports that may be needed to address these 

behavior issues. 

7. Understand and access in a collaborative manner with other agency professionals the variety 

of interventions, related services and additional supports, including site-based and community 

resources and agencies, to provide integrated support for students with behavior, social, 

emotional, trauma, and/or mental health needs. 

8. Apply and collaboratively implement supports needed to establish and maintain student 

success in the least restrictive environment, according to students’ unique needs. 

9. Demonstrate the skills required to ensure that interventions and/or instructional environments 

are appropriate to the student’s chronological age, developmental levels, and disability-

specific needs, including community-based instructional environments. 

10. Implement systems to assess, plan, and provide academic and social skills instruction to 

support positive behavior in all students, including students who present complex social 

communication, behavioral and emotional needs. 

11. Demonstrate the knowledge, skills and abilities to understand and address the needs of the 

peers and family members of students who have sustained a traumatic brain injury as they 

transition to school and present with a change in function. 

 

TPE 3: Understanding and Organizing Subject Matter for Student Learning 

1. Adapt, modify, accommodate and differentiate the instruction of students with identified 

disabilities in order to develop appropriate goals and accommodations and facilitate access to 

the Least Restrictive Environment (LRE). 

2. Demonstrate knowledge of disabilities and their effects on learning, skills development, 

social-emotional development, mental health, and behavior, and of how to access and use 

related services and additional supports to organize and support effective instruction. 

3. Demonstrate comprehensive knowledge of atypical development associated with various 

disabilities and risk conditions (e.g. orthopedic impairment, autism spectrum disorders, 

cerebral palsy), as well as resilience and protective factors (e.g. attachment, temperament), 

and their implications for learning. 
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TPE 4: Planning Instruction and Designing Learning Experiences for All Students 

1. Demonstrate the ability to use assistive technology, augmentative and alternative 

communication (AAC) including low- and high-tech equipment and materials to facilitate 

communication, curriculum access, and skills development of students with disabilities. 

2. Demonstrate the ability to use evidenced-based high leverage practices with a range of 

student needs, and evaluate a variety of pedagogical approaches to instruction, including 

instructional sequences, unit and lesson plans, in order to provide students with disabilities 

equitable access to the content and experiences aligned with the state adopted core 

curriculum. 

3. Demonstrate the ability to identify and use behaviorally based teaching strategies with the 

understanding that behaviors are communicative and serve a function. 

4. Demonstrate the ability to create short and long-term goals that are responsive to the unique 

needs of the student and meet the grade level requirements of the core curriculum, and which 

are systematically adjusted as needed to promote maximum learning and academic 

achievement within inclusive environments. 

5. Demonstrate knowledge of core challenges associated with the neurology of open or closed 

head injuries resulting in impairments and adjust teaching strategies based upon the unique 

profile of students who present with physical/medical access issues or who retain a general 

fund of knowledge, but demonstrate difficulty acquiring and retaining new information due 

to poor memory processing, as well as neuro behavioral issues. 

6. Coordinate, collaborate, co-teach and communicate effectively with other service providers, 

including paraprofessionals, general education teachers, parents, students, and community 

agencies for instructional planning and planning for successful student transitions. 

7. Use person-centered/family centered planning processes, and strengths-based, 

functional/ecological assessments across classroom and non-classroom contexts that lead to 

students’ meaningful participation in core, standards-based curriculum, life skills curriculum, 

and/or wellness curriculum, and that support progress toward IEP goals and objectives. 

 

TPE 5: Assessing Student Learning 

1. Apply knowledge of the purposes, characteristics, and appropriate uses of different types of 

assessments used to determine special education eligibility, progress monitoring, and 

decision making regarding eligibility, placement in LRE, and services. Candidates also apply 

knowledge of when and how to use assessment sources that integrate alternative statewide 

assessments, formative assessments, and formal/informal assessment results as appropriate, 

based on students’ needs. 

2. Each candidate utilizes assessment data to: 1) identify effective intervention and support 

techniques, 2) develop needed augmentative and alternative systems, 3) implement 

instruction of communication and social skills, 4) create and facilitate opportunities for 

interaction; 5) develop communication methods to demonstrate student academic knowledge; 

and 6) address the unique learning, sensory and access needs of students with 

physical/orthopedic disabilities, other health impairments, and multiple disabilities. 

3. Demonstrate knowledge of special education law, including the administration and 

documentation of assessments and how to hold IEP meetings according to the guidelines 

established by law. 
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4. Demonstrate knowledge of requirements for appropriate assessment and identification of 

students whose cultural, ethnic, gender, or linguistic differences may be misunderstood or 

misidentified as manifestations of a disability. 

5. Demonstrate knowledge of second language development and the distinction between 

language disorders, disabilities, and language differences. 

6. Know how to appropriately administer assessments according to the established protocols for 

each assessment. Candidates also understand how to implement appropriate accommodations 

on assessments for students with disabilities that do not fundamentally alter the nature and/or 

content of what is being tested, and how to use AAC appropriately for facilitating the 

participation in the assessment of students with complex communications needs. 

 

TPE 6: Developing as a Professional Educator 

1. Demonstrate the ability to coordinate and collaborate effectively with paraprofessionals and 

other adults in the classroom. 

2. Identify and understand conflict resolution techniques that use communication, collaboration, 

and mediation approaches to address conflicts and disagreements that may arise during the 

facilitation of an IEP meeting or collaboration with other professionals. 

3. Demonstrate knowledge of historical interactions and contemporary legal, medical, 

pedagogical, and philosophical models of social responsibility, treatment and education in 

the lives of individuals with disabilities. 

4. Demonstrate knowledge of federal, state, and local policies related to specialized health care 

in educational settings. 

5. Demonstrate knowledge of the unique experiences of families of students who are 

chronically ill, are hospitalized and/or in transition from hospitalization, and/or who have 

degenerative conditions. 

6. Possess the knowledge that the diminishment or loss of previous abilities (learning, social, 

physical) may have significant, long-term effects on the self-concept and emotional well-

being of the student who acquires a traumatic brain injury as well as on their family 

members, requiring the provision of appropriate supports and services to address these 

issues. 
 


