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CATALOG COURSE DESCRIPTION
Develops understanding of the theoretical frameworks and processes involved in secondary literacy instruction.  Covers fundamentals of language-acquisition theory, including basic concepts in linguistics.  Focuses on content-based literacy instruction.  Provides an introduction to systematic, explicit, and meaningfully-applied instruction in reading, writing, and related language skills.  Fieldwork required.
Prerequisites:  Permission from the School of Education.
 

CONTEXTUAL COURSE DESCRIPTION.
Explores background related to English Language Learners’ demographics and language development issues in relation to political processes.  Emphasizes research-based, theoretical and pragmatic approaches with students with diverse language backgrounds.  Candidates complete in-depth work on case study and web-based resources in developing an appreciation for the complexities of school-based language learning.  
 

TECHNOLOGY REQUIREMENTS
Technology tools have been integrated in this course and all other Professional Teacher Preparation courses.  Moodle is a web-based tool that you can access from any Internet connection with Internet Explorer at any time.  Access is located at http://moodle.redlands.edu.  The site will have links to the course syllabus, assignments, resources, and other communication tools.  There is no charge for the use of Moodle.  TaskStream is a web-based lesson, unit, and instructional resource.  TaskStream can be purchased on-line at http://www.TaskStream.com for an individual full year subscription.  Be sure to indicate you are a student and click on the University of Redlands. The student rate will be charged and you will be connected to our learning community. Microsoft Office will be helpful if you have it accessible. All software is available in the School of Education for use.  Internet access will be required for classes (http://moodle.redlands.edu).  All courses build on prior coursework and technology skills. Technology skills also should be used as often as is appropriate to enhance learning and teaching competence. When all PTPP coursework is completed successfully, candidates will have met the Level I technology requirements.  Additionally, The Armacost Library site at http://www.redlands.edu /library has links to many other on-line resources under Internet Education Resources.
 

COURSE GOALS and OBJECTIVES
 

The Teaching Performance Expectations for the State of California are aligned with the California Standards for the Teaching Profession (A through F below in small caps, bold font).
A.  Making Subject Matter Comprehensible to Students
• TPE 1 - Specific Pedagogical Skills for Subject Matter Instruction
 

B.  Assessing Student Learning
• TPE 2 - Monitoring Student Learning During Instruction 
• TPE 3 - Interpretation and Use of Assessments
 

C.  Engaging and Supporting Students in Learning
• TPE 4 - Making Content Accessible
• TPE 5 - Student Engagement 
• TPE 6 - Developmentally Appropriate Teaching Practices
• TPE 7 - Teaching English Learners
D.  Planning Instruction and Designing Learning Experiences for Students
• TPE 8 - Learning About Students
• TPE 9 - Instructional Planning
E.  Creating and Maintaining Effective Environments for Student Learning
• TPE 10 - Instructional Time
• TPE 11 - Social Environment
F.  Developing as a Professional Educator
• TPE 12 – Professional, Legal, and Ethical Obligations
• TPE 13 - Professional Growth
To meet course objectives, students will:
1.     Analyze and evaluate developmentally appropriate assessments, instructional supports of English language development of adolescents that builds on existing language and literacy knowledge.
2.     Demonstrate familiarity with language acquisition theories, pedagogical theories, strategies and practice for instruction of English learners and linguistic components, i.e. phonology, morphology, syntax, semantics, and pragmatics.
3.     Cite, and describe relationships among factors that affect first and second language acquisition.
4.     Analyze and evaluate developmentally appropriate content area instruction and assessment for English-language learners that is aligned with content standards.
5.     Explore ways to integrate literature into content area learning experiences (including goals, learning about students, strategies, assessment, etc.) that address the linguistic and cultural backgrounds, experiences, interests, and developmental learning needs of the students.
6.     Analyze and evaluate strategies for using the writing process to meet student academic and/or developmental learning needs.
7.     Analyze and evaluate strategies for using the reading-writing connection to meet student academic and/or developmental learning needs.
8.     Analyze and evaluate the application of methods and materials to teach word knowledge to meet student academic and/or developmental learning needs.
9.     Explore ways to integrate technology, as appropriate, in learning activities to meet student academic and/or developmental learning needs.
10.     Explore and reflect on strategies, which connect student characteristics to instructional planning and assessment.
11.     Write an appropriate, relevant, accurate and detailed case study on the classroom learning experiences of a middle school or high school English learner.
REQUIRED READINGS
Gibbons, P. (2009). English learners, academic literacy, and thinking: Learning in the challenge zone.  Portsmouth, NH: Heinemann.
California Department of Education. Content Standards and Frameworks (Including ELD) http://www.cde.ca.gov
  

 English Language Learners: A policy brief produced by National Council of Teachers of English: http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/ELLResearchBrief.pdf
 

The Latino Education Crisis: http://www.ascd.org/publications/educational-leadership/feb10/vol67/num05/The-Latino-Education-Crisis.aspx
 

Stephen Krashen’s web-site: http://www.sdkrashen.com/
 

Rethinking Schools: http://www.rethinkingschools.org/special_reports/bilingual/resources.shtml
ColorinColorado: http://www.colorincolorado.org/educators/ell_resources/
 

Teaching Today: http://www.glencoe.com/sec/teachingtoday/subject/help_ELL_lit_la.phtml
 

Pope, C., & Golub, J. (2000). Preparing tomorrow's English language arts teachers today: Principles and practices for infusing technology. Contemporary Issues in Technology and Teacher Education: http://www.citejournal.org/vol1/iss1/currentissues/english/article1.htm
 

English Language Development Standards: http://www.cde.ca.gov/be/st/ss/documents/englangdevstnd.pdf
 

Reading Rockets: http://www.readingrockets.org/audience/teachers/
 

Planning Instruction for English Language development: https://sites.google.com/site/bilingeduc/pages-and-groups/principios-metodologicos/planning-instruction-for-english-language-development
 

Center for Applied Linguistics: http://www.cal.org/topics/ell/
SIGNATURE ASSIGNMENTS
Students will complete one signature assignment for this course as well as various other readings, class activities, and web-site reviews.  The five main course requirements are:
 

1.
A Case Study – 30 points
2.
Textbook Readings and Written Responses: 20 points
3.
Website Reviews – 20 points
5. 
Professional Readings and Presentation – 15 points
6. 
Annotated Bibliography Assignment – 15 points

7. 
Content Area Lesson Plan – 20 points
 

Details for each of the seven course-completion assignments/activities are presented below and on subsequent pages:
 

1.     Signature Assignment:  Case Study – 20 points: Students will conduct an in-depth exploration of the classroom context(s) and research-based instructional strategies used to teach English Learners by documenting an individual’s reading, writing, small group engagements, and discussions of one particular secondary student in two subject areas. Candidates will complete 6 hours of observation focusing upon a secondary ELL student in this setting.  One of these subject areas should be a reading-based course such as English, Language Arts, Reading Support, English Language Development, etc. The final project should be 10-12 pages in length. The sources of the information presented in this project should come from classroom observations, an interview with one of the student’s teachers, an interview with the student, Gibbons’ book, and any additional relevant texts or material used throughout the course.   1. With the case study, students will submit the 3-2-1 reflection. 2. Refer to the case study rubric for specific guidelines.
2.     Professional Engagement/ In-Class Activities – 20 points: Students will complete various activities related to (a) core text, (b) case study, and (c) educational technology work. Students may be required to attend certain special lectures, films, performances, presentations etc. as part of class participation requirements. Students will complete various writing-response activities, discussions, visually-based activities, teaching simulations, and other methods through which the core text will be explored and studied.
3.     Website Reviews – 20 points: Students will complete various activities related to (a) conscientious review of web-sites, (b) Threaded Discussion commentary as per rubric guidelines, and (c) Responses to Colleagues’ Threaded Comments as per rubric elements.  Students will complete web-site reviews by doing the following:
·     First find assigned website choices for each week in Moodle.
·     Take about 15 minutes to briefly look over the websites – about 5 minutes for each one.
·     Decide which one of the 3 sites you want to review in depth.
·     Start a word document. Name it “first name last name review # _”.  For example, it might be “Juan Gonzalez review #1”
·     Spend about an hour carefully analyzing the site you have chosen to review.
·     As you review the site, switch between the website and the word document you have started and write your review of the site. Your document should be about a full page or more in length, using 12-pt font and 1 inch margins.  
·     Refer to the Course Calendar for specific details about which links to review and assigned details of review elements.
·     Refer to the rubric for more detailed guidelines bout completing the Review.
·     Once your Review is complete, go back to Moodle and submit by going to the current week and clicking on “Website Review”
·     You will read and discuss a review completed by a classmate in the following class.

5.  Professional Readings – 15 points: Students will be assigned a series of readings and resources that augment the core reading of the textbook.  These resources will provide a range of reading comprehension and writing process activities. Candidates will present core elements of these resources in formal oral presentations.  This assignment is linked to the annotated bibliography assignment.

6. Annotated Bibliography Assignment – 15 points: Candidates will assemble an annotated bibliography of 10 peer-refereed journal articles that highlight academic vocabulary development and knowledge of discourse structures.  This annotation will be comprised of about 5 sentences.  The first sentence will pinpoint the topic of the article.  The second sentence will highlight the key topics related to the main idea.  The third sentence will highlight key theoretical premises contained in the article.  The fourth sentence will pinpoint any pragmatic ideas to be gleaned/inferred from the article.  The fifth sentence will offer a summary of the article’s overarching emphasis.

7. Signature Assignment:  Resource Portfolio Assignment – 20 points: Students will present a lesson using California Content Standards in their content area incorporating strategies ELs in their lesson.  The lesson should focus specifically on the lesson  observed and demonstrate how it fits in vertical unit planning.  

First decide on the topic you wish to teach.

Take about 15 minutes to briefly look over your school textbooks and then browse  relevent websites for ideas.

Decide which strategies you want to use.  Remember to base the lesson on the case study’s developmental level in English.

You will present the lesson in class in front of your peers who will offer your constructive suggestions after you have finished your lesson.

	Case Study
	A Range: Work in this category is exemplary, often surpassing standards and outlined criteria.
A
	B Range: Work in this category is very good, fulfilling most outlined criteria.  One or two elements of each major criterion may not be present or are inexactly fulfilled.
B
	C Range: Work in this category reflects inconsistent attention to outlined criteria as well as class explanations.  Two or more elements of each major criterion are omitted or fulfilled incompletely or inexactly.



C


	D/F Range: Work in this category reflects a failing grade.
	

	Observation 
	-Field notes documenting the specific behaviors and actions of teachers and the ELL student in class
	
	
	
	

	Reflection
	-Journal entries reflecting on the strategies used by teachers in relation to readings in Gibbon’s book
	
	
	
	

	Instruction (vocabulary, written & oral language, reading)
	-5 specific approaches to vocabulary instruction in both of the chosen subject areas
-2 samples (make copies) of assignments that show this student’s struggles with vocabulary, reading, or writing
-Examples of strategies used in these classes to address these struggles
-3 specific suggestions for vocabulary, reading, or writing strategies that would benefit this, and other, English Learners
	
	
	
	

	Theoretical Principles
	- Comments and discussion of 3 core theoretical principles manifested at school sites where observations took place
	
	
	
	

	Discussion
	-Discussion on the relevance of the 3 theoretical principles
	
	
	
	


Web-site reviews per respective subject areas, 20 points, total – posted to Threaded Discussions
	Major Criteria For

Web-site Reviews
	A Range: Work in this category is exemplary, often surpassing standards and outlined criteria. 



A


	B Range: Work in this category is very good, fulfilling most outlined criteria.  One or two elements of each major criterion may not be present or are inexactly fulfilled.



B


	C Range: Work in this category reflects inconsistent attention to outlined criteria as well as class explanations.  Two or more elements of each major criterion are omitted or fulfilled incompletely or inexactly.



C


	D/F Range:  Work in this category reflects a failing grade.

	Rationale Expressed for Web-site Selection
	- brief, 3ish sentence intro reflects familiarity with each site and expresses rationale for site selected;

- 1 or 2 sentences of intro. Outline specific theoretical or practical insights gained from site.
	
	
	

	Various Assigned Links Explored Conscientiously
	- specific details/phrases from site copy/pasted to one-page response, followed by candidates’ coherent articulation of why/how specific details/phases forward practical or theoretical learning;

- one-page response reflects exploration of ten self-selected links from web-sites offered as choices within Threads – i.e. Threads 1, 2, 3 & 4.
	
	
	

	One-Page Threaded Post Reflects Theoretical and Practical Details
	- one-page response discusses how particular ideas can be applied to candidates’ Curriculum Unit project;

- specific practical details/phrases copy/pasted to response, and followed by candidates’ explanation of how/why these details/phrases can be applied to Curriculum Unit – to specific textual elements within specific segments of text(s).
	
	
	

	Responses to Threaded Posts Reflect Courtesy and Conscientious Attention
	- by the Sunday following each Thursday/Friday web-site-review posting to Threaded Discussion, candidates will have (a) read all posts, (b) select three that seem most insightful and practically aligned with work on C.U., and (c) offer a 5-sentence response for each of these three posts, highlighting how/why the posts are noteworthy.
	
	
	


PROGRAM/COURSEPOLICY: PROFESSIONAL RESPONSIBILITIES
Creating an inclusive learning community involves a social contract to which everyone agrees so as to maximize the learning of others and self. Certain behaviors hinder this pursuit. The following is the social contract that will be upheld by both students and teacher in class. Should the contract be violated, regardless of how well one is doing academically, the individual will be asked to leave the class. This consequence is based in ethics: teaching cannot be separated from who one is as a person. He or she will need to meet with the Chair, Preliminary Teacher Credential Program. 
	Professional Ethical Responsibilities for Remaining in Class

	Demonstrated
	                       Violated

	Being inclusive. Listening fully and attentively to all speakers or presentations.  Being fully attentive to all. Such listening reflects intellectual empathy, humility, and perseverance. 

Maintaining eye contact, listening for understanding, and keeping the focus on the speaker addressing the group.
	Being exclusive. Having side-bars, making comments not addressed to the group, passing notes or participating in any other form of verbal or written communication, doing any outside work (e.g. grading papers / responding to emails) rather than consistently being an attentive member of the learning community.

	Writing or developing as writers demonstrating mastery in constructing original knowledge. Acknowledging the role of research in one’s teaching and learning.


	Using the work of others and presenting it as if you did the work. Plagiarism is such a serious issue that should this occur, you risk being dropped from the program.

	Acting with integrity regarding technological tools. 

Notifying the professor if an emergency arises where you need the cell phone turned on during class.
	Engaging in text messaging, surfing the Internet, keeping cell phones in the silent or vibrate mode and stepping outside of class for the purpose of using technology. 

	Monitoring one’s participation in course so that everyone is able to participate.

Initiating meetings with the instructor if one is shy or reluctant to speak within a whole class setting so as to share one’s thinking with the professor.
	Dominating class discussions or never contributing or speaking up in class. 

	Choosing a proactive attitude to further the overall accomplishment of the course objectives collegially (i.e. using intentionality to create a positive and productive reality). Meeting with the instructor to ensure a relevant and excellent course is created.
	Choosing an attitude of being bored or failing to create relevance. This results in creating a course that is less than excellent for self, others, and the instructor.

	Challenging one’s own egocentric, sociocentric, and ethnocentric assumptions so that one is an advocate for all students.
	Perpetuating racism, sexism, heterosexism, classism, ableism, sizeism, ageism, and using religion to promote intolerance.

	Meeting with the teacher to discuss ways to better meet one’s needs (including requests to discuss the possibility of alternative assignments). 
	Failing to meet with the instructor to share how the course can become an excellence learning opportunity and choosing to complain to class members.

	Contacting the instructor if a situation prevents being in class.
	Missing class and/or leaving early without talking with the instructor.


 

 

NOTE: Various power-point presentations as well as additional readings should be downloaded from moodle.
 

GRADUATE GRADING SYSTEM/SCALE   (See University Catalog)

4.0 – 3.7 A   Outstanding
The student displayed exceptional grasp of the material, frequently with evidence of intellectual insight and original thought. Above and beyond expectations.

3.3 - 3.0 B Excellent
Work demonstrated a thorough grasp of the material with occasional errors and omissions.  Assignments were thoroughly and completely done, with careful attention to detail and clarity and with evidence of intellectual insight.

2.7 - 2.3 B/C Acceptable
or 2.0 The quality of work was acceptable, meeting minimal course standards but was not exceptional.  Performance on examinations and other assignments was satisfactory and demonstrated that the student was keeping up with the material and attending to detail.

1.7 and D Poor
Below Graduate students will not receive credit for a course awarded a grade of 1.7 or below.
 

COURSE POLICIES
This course has been designed to support candidates’ success in meeting Teacher Performance Evaluations at the highest possible rating.  The process of successfully completing a case study will entail the candidates’ critical reflection about (a) teaching philosophy, (b) various dimensions of literacy education, (c) pedagogical skills, and an (d) articulation of disposition(s) toward diverse identities.  Students can revise work that meets established deadlines and a minimal standard of outlined criteria. 
ATTENDANCE POLICY
Class attendance and punctuality are critical components and requirements in all courses, and students are expected to attend all class sessions and arrive on time. Prior notice and/or a valid reason are required for absence or late arrival. Valid reasons include illness and/or family emergency. Students are responsible for informing the instructor of an absence or late arrival and making up all required coursework in a manner approved by the instructor. Late assignments must have prior notification and/or a valid excuse before full credit will be given. A student who misses two consecutive classes without contacting the instructor may be administratively dropped from the course.
ACADEMIC HONESTY
Academic honesty stands at the center of intellectual pursuits in the academic community.  Faculty and student scholarship in all forms, individual and collaborative, expresses our understanding and esteem for intellectual honesty.  Nurturing and sustaining a climate of honesty are the responsibilities of every member of the community.  The academic policy statement includes standards of academic honesty, obligations and responsibilities of the members of the academic community for cultivating a climate of academic honesty, violations of academic honesty, and procedures for addressing academic dishonesty. 
See the university catalog for full text of the academic honesty policy.  
 

Course Calendar:
	Course Dates/Assignments Due
	

	Session 1
Course Intro: Syllabus, assignments, core text, web-sites, Moodle & literary texts,
begin to read and annotate
Download and review CA ELD standards
	

	Session 2
· Have read Chapter 1 of Gibbons and have a 1-page reading response prepared;

· Introduction to Case Study work and related data collection strategies;

· Introduction to annotated bibliography work;

· Introduction to Auxiliary readings;

· Focus on academic vocabulary, fluency and comprehension activities
· Compare first and second language acquisition

	

	Session 3
· Have read Chapter 2 of Gibbons and have a 1-page reading response prepared;

· Introduction to web-site reviews;

· Introduction to resource portfolio;
· Focus on intellectual work for ELL’s and connections between written and spoken language
· First language literacy and L2 development


	

	Session 4
· Have read Chapter 3 of Gibbons and have a 1-page reading response prepared;

· Continued work on annotations;

· Continued work on Case Study;
· Focus on literacy in the curriculum for EL Learners
· Writing process activity.  Use the writing process and its components to develop an in class writing activity across curricular areas, integrating literature and academic language from prewriting to final draft with a culminating oral presentation.
	


	Session 5
· Have read Chapter 4 of Gibbons and have a 1-page reading response prepared;

· Continue working on EL Case Study;

· Focus on academic literacy for EL Learners;

· Focus on literary response and analysis
	Progress Report meetings will be scheduled for individuals or students working in pairs to discuss the EL Case Study and upcoming presentations.

	Session 6
· Have read Chapter 5 of Gibbons and have a 1-page reading response prepared;

· Work on auxiliary readings;

· In-class activity creating strategies to increase morphological awareness and for using Greek, Latin, 

and Anglo-Saxon prefixes, suffixes and root words for content literacy instruction;

· Focus on fluency, vocabulary, concept development and reading comprehension
	1.     http://www.nwp.org/cs/public/print/resource/922
2.     http://www.dartmouth.edu/~writing/materials/tutor/pedagogy/process.shtml
3.     http://wac.colostate.edu/intro/pop2d.cfm 

	Session 7
· Have read Chapter 6 of Gibbons and have a 1-page reading response prepared;

· Work on case study and resource portfolio;
· Focus on annotated bibliography;
· Focus on written organization, focus, evaluation and revision 
· See English Language Development Standards
· Positive and negative language transfer

	 

	Session 8
· Have read Chapter 7 of Gibbons and have a 1-page reading response prepared;

· Work on web-site reviews;

· Work on resource portfolio;

· Focus on talk for literacy and learning;

· Focus on listening and speaking: comprehension and oral communication
· Review current research on cognitive pedagogical and individual L2 learner factors

	 

	Session 9 
· Have read Chapter 8 of Gibbons and have a 1-page reading response prepared;

· Work on synthesizing case study;

· Work on annotated bibliography;

· Focus on scaffolding for SIOP lesson plan – connection to field notes
· Presentations on case study begin: 

· _________________________     ______________________   _______________________

_________________________     ______________________   _______________________


	 

	Session 10
· Have read Chapter 9 of Gibbons and have a 1-page reading response prepared;

· Continued work on web-site reviews, auxiliary readings, annotated bibliography;

· Focus on English Language Development Standards and aligning core text elements with range 

of these standards;
Presentations on case study:

· _________________________     ______________________   _______________________

_________________________     ______________________   _______________________
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