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COURSE SYLLABUS

Course:

MALT 608








Course Title:

Single Subject Content Area Literacy
Term:

January

Days/Times:

Tuesdays & Thursdays
Class Location:

Larsen 123




Faculty:

M. Alayne Sullivan, Ph.D.

Office:

University Hall North #115
Phone:

(909) 748-8798
Office Fax:

(909) 335-5204

E-mail:

alayne_sullivan@redlands.edu
Office Hours: 
      Mondays and Tuesdays 3:30 to 5:30*

*Appointments also available

CATALOG COURSE DESCRIPTION
Develops understanding of theoretical frameworks and processes in secondary-literacy instruction.  Focuses on literacy development in the content areas.  Candidates will develop strategies to promote the reading-writing connection.  Discussion will focus on explicit strategies and methods for guiding and developing the content-based reading and writing abilities of all students.

CONTEXTUAL COURSE DESCRIPTION

Provides an in-depth exploration of theoretical and research-based perspectives related to content area literacies across subject areas within the secondary curriculum. Candidates will develop an extensive curricular project related to their discipline with a focus on comprehension, writing, discussion and technology strategies. Special needs and ELL perspectives embedded within course.
Prerequisites:  Permission from the School of Education

TECHNOLOGY/REFERENCES

Technology tools have been integrated in this course. Moodle can be accessed from any Internet connection with Internet Explorer, twenty-four hours a day, and seven days a week. The logon is at  … TaskStream can be purchased at http://www.TaskStream.com for an individual subscription. Indicate that you are a student and click on the University of Redlands. The student rate will be charged and you will be connected to our learning community.  In addition, specific technology skills are incorporated throughout the program to enhance learning and teaching competence.  Candidates meet Level I technology requirements upon successful completion of all PTC coursework. The textbook provides excellent recommended resources and references. Use them as resources to guide your independent research and planning.  Many materials and resources can be found in Armacost Library at http://www.redlands.edu/library, the public library or local bookstores.

FIELDWORK COMPONENTS: 6 hours of Field work observations
COURSE OBJECTIVES
The course objectives support candidates’ achievement of the following California Commission on Teacher Credentialing Teaching Performance Expectations (TPE): 1, 3, 4, 6, 7, 9, and 13.  

The candidate will be able to: 

1. Demonstrate the ability to engage and support a student(s) in learning strategies for constructing meaning (reading), writing, communicating, listening, viewing, studying, and using literature (TPE 4, 6, 7).

2. Design and provide meaningful learning experiences relative to adolescent literacy, the realities of schools, and the characteristic language and literacy demands of specific content areas (TPE 9).

3. Demonstrate specific pedagogical skills for linking literacy strategies to and across subject matter instruction (TPE1)
4. Make subject matter comprehensible to students and demonstrate deep knowledge of content (including state-adopted academic content standards and frameworks) (TPE 1). 

5. Demonstrate the ability to assess student learning, including adolescents who are diverse with regard to culture, language, gender, ethnicity and special needs (TPE 3).
6. Demonstrate professional development as an educator using professional literature and peer-reviewed journals containing interpretations of educational research relative to adolescent literacy (TPE 13).
Course Outcomes
1. Develop a knowledge base for curricular design by building a 4-week learning unit that demonstrates the ability to integrate a range of strategic approaches to one subject area (eg. English, art, music, physical education, science, social studies, or languages) TPE’s 4, 6 & 7.  Candidates will accompany this unit with a 10-page written document that rationalizes the structure and order of learning strategies, assignments, and overall coherence of this 4-week integrated curriculum design.  Sensitivity for reading comprehension strategies and reading comprehension skills for ELL’s.
2. Become familiarized with a range of strategic approaches to the teaching of reading, writing, speaking, listening, vocabulary development and visualization by completing readings, online web reviews, and class activities related to these teaching foci – TPE 9.  Candidates’ will complete augmented readings and written assignments.  Sensitivity for DRTA lessons and reciprocal teaching for ELL’s
3. Demonstrate specific pedagogical skills by interrelating various strategic approaches to comprehension, writing, vocabulary development, and visualization within a coherent day-to-day teaching plan relative to a core segment of a text appropriate to ones’ subject area focus – TPE 1.  Candidates will present a written rationale and presentation of one lesson, explaining reasoning for each of the comprehension, writing, vocabulary development, and visualization activities. A theoretical rationale relative to readings will be provided, and sensitivity for ELL’s will be embedded.
4. Interrelate common core standards with respect to a core segment of a text and subject area within a coherent 4-week curriculum design, day-to-day and week-to-week, with varied strategic approaches respective to one’s subject area – TPE 1. 
5. Apply a varied means of formal and informal assessments within the 4-week curricular unit with sensitivity for culture, language, gender, ethnicity and special needs and ELL students (TPE 3).  Candidates will read and respond in writing to core elements of readings relative to assessment.  Candidates will also respond in writing to theoretical elements of course readings relative to culture, language, gender, ethnicity and special needs given augmented course readings.
6. Develop as a Professional Educator by reading and reflecting on varying resources emphasizing pedagogical and practical knowledge related to social and educational justice issues, as per reading in Harvard Educational Review article and resources related to ELL’s in Diverse Learners in the mainstream classroom, one of core texts for this course.  These and other readings are augmented with respect to original readings and thus extend candidates’ review of core course materials with sensitivity for ELL’s
Required Readings

Core Texts

1.  Readence, J., Bean, T., & Baldwin, R. (2012). Content area literacy: An integrated


      approach. Dubuque, IO: Kendall/Hunt Publishing.
2. Burke, J. (2013).  The common core companion: The standards decoded. Thousand Oaks, CA: Corwin.

3.  Freeman, Y. S., Freeman, D. E. & Ramirez, R. (Eds.). (2008). Diverse learners in the


mainstream classroom: Strategies for supporting ALL students across content areas.


Portsmouth, NH: Heinemann.
Additional Resources
4.  Common Core Standards: http://www.corestandards.org/
5.  Content Area Literacy: http://www.literacy.uconn.edu/contlit.htm

This site provides essential resources and activities that are a critical accompaniment to the core textbook as well as the subject-by-subject resources that follow in “Resources”, below.

6. Literacy Instruction in the Content Areas: Getting to the Core of Middle and High School Improvement: http://www.all4ed.org/files/LitCon.pdf
7. Draper, R. J. (2008). Redefining Content-Area Literacy Teacher Education: Finding My Voice through Collaboration, Harvard Education Review, 78, 1, 60-83;

8. Shanahan, T. and Shanahan, C. (2008). Teaching disciplinary literacy to adolescents: Rethinking content area literacy, Harvard Education Review, 78, 1, 40-59:

http://schools.nyc.gov/NR/rdonlyres/E69AD5B4-7C7C-4662-9F59-F3BFA9933FA0/0/ShanahanArticle061909.pdf
9.  Wiggins & McTighe, selected chapters;
10 http://www.commonlit.org/
EDLAW, Inc. is an excellent source of information about laws SIGNATURE ASSIGNMENTS
Descriptions and directions for each learning experience are attached. The learning experiences are designed to help you achieve the course objectives. Grades are determined by evaluating your achievement of the objectives. 

Five assignments are outlined for this course.  They are designed to forward the progress on your curriculum unit.  Each assignment is guided by a rubric that is also used as an assessment instrument for respective assignments.

1. Theoretical/Reading Reflections (25 points, total): see rubric

2. Curriculum Unit Presentation & Modeled Teaching (10 points, total): Candidates will design this modeled teaching presentation with respect to struggling readers, or students with special needs, or ELL’s or advanced learners.
3. Web-site reviews per respective subject areas (20 points total):  Candidates will explore a range of vocabulary, comprehension, and discussion strategies that can be variously applied with struggling readers, students with special needs, ELL’s and advanced learners.
4. Content Literacy Curriculum Project (25 points total): Candidates will embed various diagnostic, formative and summative assessments within the 4-week curriculum project.  This project will be structured to consider the needs of struggling readers, students with special needs, ELL’s and advanced learners. A ten-page text will accompany the 4 weeks of structured lessons; it will discuss how the scaffolded strategies support the needs of the range of learners referred to.  Candidates will embed various strategies related to the teaching of writing respective to their subject areas.  They will be prepared to teach narratives, expository text or argument genres.  
5. Professional Engagement (20 points total): 

All assignments will be evaluated according to criteria outlined in the attached EDUC 608 scoring rubrics.
NOTE: Failure to appear for your scheduled ppt-teaching presentation may mean you’ve missed this course requirement.  It won’t be rescheduled.

Rubric for Theoretical/Reading Reflections: NOTE: May be replaced by extensive mapping activity, 25 points total
	Major Criteria For

Reading Responses
	A Range: Work in this category is exemplary, often surpassing standards and outlined criteria. 



A


	B Range: Work in this category is very good, fulfilling most outlined criteria.  One or two elements of each major criteria may not be present or are inexactly fulfilled.



B


	C Range: Work in this category reflects inconsistent attention to outlined criteria as well as class explanations.  Two or more elements of each major criterion are omitted or fulfilled incompletely or inexactly.



C


	D/F:  Work in this category reflects a failing grade

	Substantive Commentary
	- Candidates’ comments are organized in accordance with major headings within each chapter, starting with title;

- One pivotal quote from each major section is (a) introduced with an orienting remark, (b) related to two or three details from that boldfaced segment of text, and (c) accompanied by a tenish sentence commentary/response;

- References are made to (a) relevant practical experience, (b) relevant comments about candidates’ theory and/or major beliefs, and (c) reference to how the quoted textual segments align with the evolution of Major Assign.
	
	
	

	Format & Organization
	- Major headings within the core text are used to organize the written responses;

- 1-inch margins, 12-point font, and 1.5 spacing is used in word-processed responses;

- 2 full pages of written text (or more) are generated in response to each chapter;

- responses to the core text are brought to class and used as the basis for substantive discussion about text each week;
	
	
	

	Voice
	- Informal yet thoughtfully assembled language is used as candidates develop (a) seminal quotes and (b) responses;

- Ideas for Major Assignment are explored;

- Theory/major beliefs are presented as they evolve and are modified with acceptance of their tentative nature;

- Paraphrasing of key theory and practices is responsibly undertaken with patience for inexactitude.
	
	
	


Curriculum Unit Presentation & Modeled Teaching 10 points
	Major Criteria For

Curriculum Unit Presentation & Modeled Teaching
	A Range: Work in this category is exemplary, often surpassing standards and outlined criteria. 



A


	B Range: Work in this category is very good, fulfilling most outlined criteria.  One or two elements of each major criteria may not be present or are inexactly fulfilled.



B


	C Range: Work in this category reflects inconsistent attention to outlined criteria as well as class explanations.  Two or more elements of each major criterion are omitted or fulfilled incompletely or inexactly.



C


	D/F Range: Work in this category reflects a failing grade.

	Structure of PPT
	- 10 slides comprise the presentation with 1 additional side for title and subtitle;

- Title and subtitle signal a clear direction and pinpoint 3 strategies/approaches to be modeled and applied within this 12ish minute “show”;

- 2 slides highlight (a) a theoretical comment, (b) brief comments about connection of theory to a teaching context, and (c) a pragmatic strategy or approach relative to a & b.
	
	
	

	Teaching Application Slides
	- 7 slides outline a strategy or teaching application in light of the previous slides’ theoretical & pragmatic content;

- each of the 7 slides explicitly and exactly outlines a series of teaching moves, or steps, or stages of work to be undertaken by students (with teacher’s guidance) in connection with one strategy or teaching approach that could be implemented in connection with the teaching of content-area literacy (i.e. math, science(s), social sciences, or exposition);

- the last of these slides has been copied and is ready to be handed out to class as it clearly signals key elements of a pragmatic strategy or approach that will be modeled appropriately;

- final slide outlines assessment to be applied in ascertaining “students’” strengths and challenges in applying the strategy/approach.
	
	
	

	Teaching Activities
	- one page (maybe more) of a text is copied and ready for all members of class;

- presenter will guide class in applying stages/steps/elements of the teaching strategy or approach highlighted – probably with students in pairs or small group of 3;

- presenter will apply assessment.
	
	
	


Web-site reviews per respective subject areas, 20 points, total – posted to Threaded Discussions
	Major Criteria For

Web-site Reviews
	A Range: Work in this category is exemplary, often surpassing standards and outlined criteria. 



A


	B Range: Work in this category is very good, fulfilling most outlined criteria.  One or two elements of each major criterion may not be present or are inexactly fulfilled.



B


	C Range: Work in this category reflects inconsistent attention to outlined criteria as well as class explanations.  Two or more elements of each major criterion are omitted or fulfilled incompletely or inexactly.



C


	D/F Range:  Work in this category reflects a failing grade.

	Rationale Expressed for Web-site Selection
	- brief, 3ish sentence intro reflects familiarity with each site and expresses rationale for site selected;

- 1 or 2 sentences of intro. Outline specific theoretical or practical insights gained from site.
	
	
	

	Various Assigned Links Explored Conscientiously
	- specific details/phrases from site copy/pasted to one-page response, followed by candidates’ coherent articulation of why/how specific details/phases forward practical or theoretical learning;

- one-page response reflects exploration of ten self-selected links from web-sites offered as choices within Threads – i.e. Threads 1, 2, 3 & 4.
	
	
	

	One-Page Threaded Post Reflects Theoretical and Practical Details
	- one-page response discusses how particular ideas can be applied to candidates’ Curriculum Unit project;

- specific practical details/phrases copy/pasted to response, and followed by candidates’ explanation of how/why these details/phrases can be applied to Curriculum Unit – to specific textual elements within specific segments of text(s).
	
	
	

	Responses to Threaded Posts Reflect Courtesy and Conscientious Attention
	- by the Sunday following each Thursday/Friday web-site-review posting to Threaded Discussion, candidates will have (a) read all posts, (b) select three that seem most insightful and practically aligned with work on C.U., and (c) offer a 5-sentence response for each of these three posts, highlighting how/why the posts are noteworthy.
	
	
	


Content Literacy Curriculum Project
	Major Criteria For

Content Literacy Curriculum Project
	A Range: Work in this category is exemplary, often surpassing standards and outlined criteria. 

A
	B Range: Work in this category is good, fulfilling most outlined criteria.  One or two elements of each major criterion may not be present or are inexactly fulfilled.

B


	C/D Range: Work in this category reflects inconsistent attention to outlined criteria as well as class explanations.  Two or more elements of each major criterion are omitted or fulfilled incompletely or inexactly.



C

	5 Differing Vocabulary Strategies Designed for 4 Differing pages in Text Taught

1 page of written commentary, explanation that embeds 3 relevant quotes from course text, or article from External links related to this criteria.
	- at least 2 ideas from course text
- at least 2 ideas from course web-sites from vocab. Folder in external links;

- Vocab. Strategy named in bold & underlined;

- Vocab. Strategy explained in a verb phrase
- time taken in class outlined;

- group configuration outlined;

- at least one assessment strategy for vocab,. outlined in unit;

- Vocab. Strategy aligned with at least one substantive chunk from common core standards;

- specific pp. #’s of text taught referred to.
	
	

	5 Differing Comprehension Strategies Designed for 4 Differing Pages in Text Taught

1 page of written commentary, explanation that embeds 3 relevant quotes from course text, or article from External links related to this criteria.
	- at least 2 ideas from course text;
- at least 2 ideas from course web-sites from Comprehension Folder in external links;
- Comp. Strategy named in bold & underlined;

- Comp. Strategy explained in a verb phrase
- time taken in class outlined;

- group configuration outlined;

- at least one assessment strategy for Comp,. outlined in unit;

- Comp. Strategy aligned with at least one substantive chunk from common core standards;

- specific pp. #’s of text taught referred to.
	
	

	5 Differing Writing Strategies Designed for 4 Differing Pages in Text Taught
	- As above elements … including writing component;

- strategies cohere and evolve day-to day and week to week
	
	

	5 Differing Discussion Strategies Designed for 4 Differing Pages in Text Taught
	- As above elements … including writing component;

- each time segment for all aspects of unit includes (a) major modality, (b) strategy named, (c) brief phrase explains what teachers and students will “do”, (d) TS numbered …
	
	

	5 Differing Assessment Strategies Designed for 4 Differing Pages in Text Taught
	As above elements … including writing component.
	
	


Rubric for Professional Engagement, 20 points total
	Major Criteria For

Professional Engagement
	A Range: Work in this category is exemplary, often surpassing standards and outlined criteria. 



A


	B Range: Work in this category is very good, fulfilling most outlined criteria.  One or two elements of each major criteria may not be present or are inexactly fulfilled.



B


	C Range: Work in this category reflects inconsistent attention to outlined criteria as well as class explanations.  Two or more elements of each major criterion are omitted or fulfilled incompletely or inexactly.



C


	D/F Range:  Work in this category reflects a failing grade.

	Attendance & Notes
	- candidates are cognitively, aesthetically, and physically “present” for elements of web-site work, class activities, readings, and work on curriculum unit;

- candidates’ class work reflects sensitive listening and respect for professor and colleagues’ presentations, questions, and discussion;

- notes are taken in each class relative to presentations, assignment explanations, strategies, and content area literacy processes
	
	
	

	Preparation
	- Candidates complete assigned readings, web-site reviews and responses, class activities, and work toward C.P. according to Course Calendar details;

- Candidates’ presentations are made in accordance with Course Calendar and in-class suggestions;

- Various assigned responses to texts, and Threaded Posts are completed with conscientious attention to assigned details and in-class guidelines
	
	
	

	Professionalism
	- Candidates’ interact with one another in class, throughout collaborative meetings out of class, and via web-site postings with respect;

- Disagreements and varying viewpoints are expressed with respect for positions of others;

- In-class decorum is maintained;

- Cell phones, I-Pods, and other devices do not intrude on respectful attention and engagement of candidates.
	
	
	


PROGRAM/COURSE POLICY: PROFESSIONAL RESPONSIBILITIES
Creating an inclusive learning community involves a social contract to which everyone agrees so as to maximize the learning of others and self. Certain behaviors hinder this pursuit. The following is the social contract that will be upheld by both students and teacher in class. Should the contract be violated, regardless of how well one is doing academically, the individual will be asked to leave the class. This consequence is based in ethics: teaching cannot be separated from who one is as a person. He or she will need to meet with the Chair, Preliminary Teacher Credential Program. 
	Professional Ethical Responsibilities for Remaining in Class

	Demonstrated
	                       Violated

	Being inclusive. Listening fully and attentively to all speakers or presentations.  Being fully attentive to all. Such listening reflects intellectual empathy, humility, and perseverance. 

Maintaining eye contact, listening for understanding, and keeping the focus on the speaker addressing the group.
	Being exclusive. Having side-bars, making comments not addressed to the group, passing notes or participating in any other form of verbal or written communication, doing any outside work (e.g. grading papers / responding to emails) rather than consistently being an attentive member of the learning community.

	Writing or developing as writers demonstrating mastery in constructing original knowledge. Acknowledging the role of research in one’s teaching and learning.


	Using the work of others and presenting it as if you did the work. Plagiarism is such a serious issue that should this occur, you risk being dropped from the program.

	Acting with integrity regarding technological tools. 

Notifying the professor if an emergency arises where you need the cell phone turned on during class.
	Engaging in text messaging, surfing the Internet, keeping cell phones in the silent or vibrate mode and stepping outside of class for the purpose of using technology. 

	Monitoring one’s participation in course so that everyone is able to participate.

Initiating meetings with the instructor if one is shy or reluctant to speak within a whole class setting so as to share one’s thinking with the professor.
	Dominating class discussions or never contributing or speaking up in class. 

	Choosing a proactive attitude to further the overall accomplishment of the course objectives collegially (i.e. using intentionality to create a positive and productive reality). Meeting with the instructor to ensure a relevant and excellent course is created.
	Choosing an attitude of being bored or failing to create relevance. This results in creating a course that is less than excellent for self, others, and the instructor.

	Challenging one’s own egocentric, sociocentric, and ethnocentric assumptions so that one is an advocate for all students.
	Perpetuating racism, sexism, heterosexism, classism, ableism, sizeism, ageism, and using religion to promote intolerance.

	Meeting with the teacher to discuss ways to better meet one’s needs (including requests to discuss the possibility of alternative assignments). 
	Failing to meet with the instructor to share how the course can become an excellence learning opportunity and choosing to complain to class members.

	Contacting the instructor if a situation prevents being in class.
	Missing class and/or leaving early without talking with the instructor.


ATTENDANCE, LATE ASSIGNMENTS, & INCOMPLETES  

Punctuality and regular attendance are expected. Prior notice and/or a valid reason are required for late arrival or absence. Late assignments must have prior notification and/or a valid excuse before full credit will be given. Thank you for turning off cell phones during class. 

Late assignments: students may lose one point per day for late assignments.  Assignments must be turned in within one week to ten days of assigned deadline/due date or assignment may not be accepted and allotted points may be lost.  No bonus points.  No work for missed class may be submitted as a way of “making up” a missed class.
UNIVERSITY POLICIES 

Please refer to current University Catalog for complete University-wide policies on attendance, grading system, classroom deportment, special needs, and academic honesty.

GRADUATE GRADING SYSTEM/SCALE   (See University Catalog)

4.0 – 3.7 A   Outstanding
The student displayed exceptional grasp of the material, frequently with evidence of intellectual insight and original thought. Above and beyond expectations.

3.3 - 3.0 B Excellent
Work demonstrated a thorough grasp of the material with occasional errors and omissions.  Assignments were thoroughly and completely done, with careful attention to detail and clarity and with evidence of intellectual insight.

2.7 - 2.3 B/C Acceptable
or 2.0 The quality of work was acceptable, meeting minimal course standards but was not exceptional.  Performance on examinations and other assignments was satisfactory and demonstrated that the student was keeping up with the material and attending to detail.

1.7 and D Poor
Below Graduate students will not receive credit for a course awarded a grade of 1.7 or below.
Course Calendar for EDUC 508
	Key Dates and Activities
	Details

	1st class. - Course Introduction, Orientation to Moodle, major projects, and course schedule.  Orientation to course assignments with respect to ELL’s.
	

	2. 2nd Class - Curriculum Project work on “Core Text”.  Make sure you bring your copies of your “curriculum text” to 2nd class.

Focus on chapter one of Diverse Learners in the Mainstream Classroom
	Reading Responses Due; focus on Common Core Standards for READING featuring (a) key ideas and details and (b) craft and structure: literal comprehension and logical inferences.



	3. 3rd class – (a) Have completed reading and responses to chapters 6 & 8 of Content Area Literacy (i.e. Unit and Lesson Planning and Vocabulary)
(b) Small-group discussions and mini-presentations on key concepts of Ch. 6 & 8.

(c) Explorations and applications: Vocabulary and Text structure as applied to teaching History. Have your “text” for Curriculum Project in class.
(d) Lesson design: applying pre-reading principles to your curriculum unit text.

(e) Work on Curriculum Unit;

(f) Work on auxiliary readings – Common Core Standards and considerations for ELL’s

 (g) Focus on chapter two of Diverse Learners in the Mainstream Classroom
	Focus on Common Core Standards for READING featuring integration of knowledge and ideas and comprehension of complex literary and informational texts.  

Highlight discussion of current research and practice related to how cognitive, pedagogical and individual factors affect students’ language acquisition.

	4.  4th class - Meet at LAB location (TBA), and engage in web-site explorations and postings to Threaded Discussion 1 (T1) in Moodle: Vocabulary.

- Focus on chapter three of Diverse Learners in the Mainstream Classroom
	Reading Responses Due; focus on Common Core Standards for WRITING  featuring (a) text types and purposes and (b) production and distribution of writing.  Writing arguments, informative and narrative texts using planning, revision & editing.  Write with respect to task, purpose and audience with sensitivity for ELL’s

	5. 5th class – (a) Have completed reading and responses to chapters 9 &10 Content Area Literacy;

(b) Small-group discussions and mini-presentations on key concepts of Ch’s. 9 & 10.

 (d) Lesson design: applying comprehension-teaching principles with considerations for ELL’s (e) Work on Curriculum Unit;

(f) Work on auxiliary readings: Literacy Instruction in the content Areas – see assigned readings;

(g) Focus on chapter four of Diverse Learners in the Mainstream Classroom
	ppt presentations:

_____________________________, _____________________________

_____________________________, _____________________________

	6. 6th class - Meet at LAB location (TBA), and engage in web-site explorations and postings to Threaded Discussion 2 (T2) in Moodle: Comprehension 
- Focus on chapter five of Diverse Learners in the Mainstream Classroom
	Reading Responses Due; focus on Common Core Standards for WRITING featuring research to build and present knowledge and range of writing, with sensitivity for ELL’s.

	7. 7th class: (a) Have completed reading and responses to chapter 11 of Content Area Literacy (Writing);

(b) Small-group discussions and mini-presentations on key concepts of Ch. 11
(c) Explorations and applications: 

(d) Lesson design: applying comprehension-teaching principles to content area text chapter on Social Studies;

(e) Work on Curriculum Unit;

(f) Work on auxiliary readings: 

 (g) Focus on chapter six of Diverse Learners in the Mainstream Classroom
	ppt presentations:

_____________________________, _____________________________

_____________________________, _____________________________

	8. 8th class – TBD – integrating TPA processing with core content of EDUC 508 and Thread 3: Discussion

- Focus on chapter seven of Diverse Learners in the Mainstream Classroom
	Reading Responses Due; Focus on Common Core Standards for SPEAKING AND LISTENING featuring comprehension and collaboration and presentation of knowledge and ideas with sensitivity for ELL’s.

- structured oral interaction in building English proficiency and fluency

	9. 9th class – (a) Have completed reading and responses to chapters 5 and Chapter 12 of Content Area Literacy;

(b) Small-group discussions and mini-presentations on key concepts of Ch’s. 5 & 12.

(c) Explorations and applications: Writing and assessment as applied to teaching of various subject areas: Ch. 5 & 12 from Content Area Literacy;

(d) Lesson design: applying the teaching-of-writing and assessment principles to H.S. teaching;

(e) Work on Curriculum Unit;

(f) Work on auxiliary readings – 

 (g) Focus on chapter nine of Diverse Learners in the Mainstream Classroom
	ppt presentations:

_____________________________, _____________________________

_____________________________, _____________________________



	10. 10th class – 
- Focus on chapter ten of Diverse Learners in the Mainstream Classroom
	Reading Responses Due; Focus on Common Core Standards for LANGUAGE featuring conventions of standard English, knowledge of language and vocabulary acquisition and use with sensitivity for ELL’s

- initial, diagnostic, formative and summative assessment including performance-based assessment;

- Final Curriculum Project due. Final symposium on how course relates to considerations for ELL’s.
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