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SCHOOL OF EDUCATION


Location Address
Mailing Address


University Hall North
1200 East Colton Avenue


On Brockton Avenue
P.O. Box 3080


Between University Street & Grove Street
Redlands, CA  92373


Phone

Fax


(909) 335-4010

(909) 335-5204
COURSE SYLLABUS

Course:
      EDUC 500C/MALT 600C (taken concurrently with EDUC 502 and EDUC
                              504 or MALT 602 and MALT 604)


Course Title:
Single Subject Fieldwork Clinic I


Term:

Days/Times

Class Location:


Faculty:


Phone:


Office Fax:
(909) 335-5204

E-mail:

Office Hours: 



CATALOG COURSE DESCRIPTION
Single Subject candidates will focus on the successful completion of the Teacher Performance Assessment (TPA) Task I:  Principles of Content-Specific and Developmentally Appropriate Pedagogy. Responses will require observation in classrooms and work with individual student learners. This course must be taken with Multiple Subject EDUC 502 and 504 or MALT 602 and 604. Equivalent to EDUG 400 C.
Co-requisite:  EDUC 502/504 or MALT 602/604 and permission from the School of Education.

All preliminary teaching credential candidates are mandated to do early fieldwork according to SB2042 California Standards for Teacher Preparation.  EDUC 500D or MALT 600D will be taken concurrently with the second block of courses (EDUC 506/508 or MALT 606/608) in preparation for the Single Subject Teaching Credential.  The fieldwork experience has been designed to complement the content and assignments of the second methods courses. The six courses together will form both the practical and theoretical foundation in the candidates' preparation for the teaching profession in California. In addition, MALT candidates will find and define an action research topic and begin developing and composing an annotated bibliography by reviewing 10 literature sources related to their topic to be completed in MALT 600D.

TECHNOLOLGY REQUIREMENTS

The objective of this one-unit course is to support the acquisition and practice of strategies, techniques, and methodologies, including technology. Candidates will conduct observations that will focus their understanding of standards, content, technology, effective teaching strategies, and specific areas related to courses in which candidates are concurrently enrolled. The technology requirements derive from those courses. Candidates will use the Moodle site Org – EDUC 500 and EDUG 400 Multiple/Single Subject Fieldwork and Taskstream to help them access, store information, and document their responses to the Teacher Performances Expectations (TPE) and the Teacher Performance Assessments (TPA).

COURSE BIBLIOGRAPHY/WEBLIOGRAPHY

1. Lalas, J and Solomon, M., Instructional Adaptation as an Equity Solution for the English Learner & Special Needs Students: Practicing Educational Justice in the Mainstream Classroom, Kendall/Hunt Publishing Company, 2007 (available in the Uof RBookstore).

2. California Department of Education (www.cde.ca.gov) curriculum frameworks and standards for your content area (also available in Taskstream).
3. Taskstream (www.taskstream.com) for the California Standards for English Language Learners and California Standards for the Teaching Profession.
4. See additional resources on the Moodle site: Org – EDUC 500 and EDUG 400 Multiple/Single Subject Fieldwork.
5. Teacher Performance Assessment Candidate Handbook on the Moodle site: Org – EDUC 500 and EDUG 400 Multiple/Single Subject Fieldwork.
6. Shagoury, R. and Power, B.M., Living the Questions: A Guide for Teacher Researchers, Stenhouse Publishers, 2012.

7. Williams, L.R., Guillaume, A.M., and Ponder, J.M., CalTPA: Preparation Guide, Pearson, 2013.
TASKSTREAM

One requirement for this class is to subscribe to Taskstream (www.taskstream.com), an on-line program that is required to submit TPAs.  The cost of this is $42.00 per year.

CANDIDATE ASSESSMENT

1) Fieldwork hours:  12 hours minimum, with log submitted in EDUC 500C or MALT 600C, Fieldwork Clinic I. Submit Fieldwork Clinic Log and Fieldwork Reflection Report 1-2-3 to EDUC 500 or MALT 600 Instructor by the TPA Due date.
2) TPA Task I Candidates will demonstrate their understanding of the activities in TPA Task I by submitting TPA Task I. Candidates will demonstrate their ability to:

 Describe one or more combinations of instructional strategies and student activities that address both the academic content goals and the developmental needs of students in a scenario.
 Explain why the instructional strategies and student activities described are appropriate for the students, address their developmental needs, and help them make progress toward achieving the state-adopted academic content standards for students.

 Analyze an assessment plan, identifying the strengths and weaknesses of the plan in relation to the academic learning goals of the unit.
 Describe how an additional assessment could improve the plan and address the teacher’s dilemma concerning assessment.

 Identify two specific learning needs for an English language learner.

 Identify a strategy or activity from the outline of plans that would be challenging for the student.

 Suggest an adaptation to the strategy or activity and explain how it would be effective in supporting the student’s academic progress and English language development.

 Identify an assessment you would use to monitor the student’s progress and give a rationale for your choice.

 Describe the next steps in facilitating the student’s English language development.

 Identify parts of an instructional plan that would be challenging for a student, considering his/her learning disability and other learning needs.

 Describe adaptations to the plan to meet the needs of the student and explain why they would be effective for this student and this content.

 Identify an assessment you would use to monitor the student’s progress and give a rationale for your choice.
3) Candidates registered for MALT 602 and MALT 604 share signature assignments developed in these courses framed by the following action research lenses in preparation for MALT 652 and MALT 610: 


• Finding and Defining Research Topics


• Consulting the Literature

GRADING SYSTEM

This is a credit/no credit course. Credit will be based on having submitted TPA Task I and documenting and reflecting on at least 12 hours of observation in classrooms at the appropriate levels. Single subject candidates must make at least one of each of the following grade-level visits: 6 - 8, 9/10, 11/12 during their total minimum of 12 observation hours. All single subject candidates must observe a lesson on at least one of each of the following four core subject areas: math, science, social studies, and language arts.
CANDIDATE EXPECTATIONS
You will be responding to one of the versions of Task I depicted in the chart below.  There are many content versions of Task I available: one for Multiple Subjects candidates, and one each for Single Subject candidates in Art, Business, English/Language, Arts, French, German, Health, History/Social Science, Mathematics, Music, Science, Spanish, or Technology. You will respond to each of the four scenarios within the version that matches your content area. The following are examples of the scenario areas.
	Task I:

Content-Specific and

Developmentally Appropriate Pedagogy
	Scenario 1:

Developmentally Appropriate Pedagogy
	Scenario 2:

Assessment Practices
	Scenario 3:

Adaptation of Content-Specific Pedagogy for English Learners
	Scenario 4:

Adaptation of Content-Specific Pedagogy for Students with Special Needs

	Single Subject:

English/Language Arts
	Content Area: English/Language Arts

Subject Matter: Reading
	Content Area: English/Language Arts

Subject Matter: Listening and Speaking
	Content Area: English/Language Arts

Subject Matter: Writing • Listening and Speaking
	Content Area:

English/Language Arts

Subject Matter: Reading • Writing • Listening and Speaking

	Single Subject:

History/Social Science
	Content Area:

History/Social Science

Subject Matter:

US History and Geography
	Content Area:

History/Social Science

Subject Matter:

World History, Culture, and Geography
	Content Area:

History/Social Science

Subject Matter:

World History, Culture, and Geography
	Content Area:

History/Social Science

Subject Matter:

World History, Culture, and Geography



	Single Subject: Mathematics
	Content Area:

Mathematics

Subject Matter:

Geometry


	Content Area:

Mathematics

Subject Matter:

Algebra
	Content Area:

Mathematics

Subject Matter:

Mathematical Analysis
	Content Area:

Mathematics

Subject Matter:

Probability and Statistics

	Single Subject:

Science

Science
	Content Area:

Science

Subject Matter:

General Science: Chemistry
	Content Area:

Science

Subject Matter:

General Science: Biology/Life Sciences
	Content Area:

Science

Subject Matter:

General Science: Biology/Life Sciences
	Content Area:

Science

Subject Matter:

General Science: Physics




IMPORTANT: 
The templates for content area scenarios are available on the Moodle site: EDUC 500 and EDUG 400 Multiple/Single Subject Fieldwork.
CHECKLIST FOR TASK I: Principles of Content-Specific and Developmentally Appropriate Pedagogy

Completing Your Response

	Scenario 1

Developmentally Appropriate Pedagogy
	 Read the “Elements of a Learning Experience in a Unit,” “Class Description,” and “Developmental Needs of the Students” which are provided.

 Describe strategies and activities that address the learning goals and the developmental needs of the students.

 Explain why the strategies and activities are appropriate for the students and the content.

	Scenario 2

Assessment Practices
	 Read the “Elements of a Learning Experience in a Unit,” “Teacher’s Dilemma,” and “Assessment Plan” which are provided.

 Analyze the assessment plan, identifying strengths and weaknesses of the plan.

 Read the “Additional Assessment” provided.

 Describe how the additional assessment could be used to improve the plan and to address the teacher’s dilemma.


	Scenario 3

Adaptation of Content-Specific Pedagogy for English Learners
	 Read the “Elements of a Learning Experience for 2 Days in a Unit,” “Outline of Plans for Days 3 and 4,” and the “Student Description,” including the “Written Response” and the “Transcript of Oral Response” provided.

 Identify two specific learning needs of the student.

 Identify a strategy or activity that would be challenging for the student.

 Suggest an adaptation to the strategy or activity and explain how it would be effective in supporting the student’s academic progress and English language development.

 Identify an assessment you would use to monitor the student’s progress and give a rationale for your choice.

 Describe the next steps in facilitating the student’s English language development.


After Completing Your Response

	 Remove all last names and identifying references to children and adults on the response and artifacts. 

	 To submit your response see the cover sheet of the TASK I document.


WHAT IS BEING MEASURED

The following six Teaching Performance Expectations are measured in this task:

A.  Making Subject Matter Comprehensible to Students 

 TPE 1- Specific Pedagogical Skills for Subject Matter Instruction

B.  Assessing Student Learning 

 TPE 3- Interpretation and Use of Assessments

C.  Engaging and Supporting Students in Learning 

 TPE 4 - Making Content Accessible


· TPE 6 - Developmentally Appropriate Teaching Practices 

· TPE 7 - Teaching English Learners

D.  Planning Instruction and Designing Learning Experiences for Students

 TPE 9 - Instructional Planning

Note: Review the complete text of these six Teaching Performance Expectations before you begin, periodically as you prepare your response to this task and as a final check before submitting your work.

COMPLETING YOUR RESPONSE

Note: Before completing your response, read through all of these directions and all of the prompts within the task. 

For Scenario 1: “Developmentally Appropriate Pedagogy,” you will demonstrate your ability to understand the connection between information about a class and designing developmentally appropriate activities.  In order for you to complete this step of your response, you will:

 Read the “Elements of a Learning Experience in a Unit,” “Class Description,” and “Developmental Needs of the Students” which are provided.

 Describe one or more combinations of instructional strategies and student activities that address both the academic content goals and the developmental needs of the students in this scenario. Note that the Multiple Subject Task asks you to develop two 45 minute lessons to be used on the same day and the Single Subject Task asks you to develop two lessons to be used on two consecutive days. 

 Explain why the instructional strategies and student activities that you have described are appropriate for the students, address their developmental needs, and help them make progress toward achieving the state-adopted academic content standards for students.

For Scenario 2: “Assessment Practices,” you will demonstrate your ability to understand and use a variety of informal and formal, as well as formative and summative assessments, to determine students’ progress and plan instruction as well as your ability to use multiple measures to assess student knowledge, skills, and behaviors.  In order for you to complete this step of your response, you will:

 Read the “Elements of a Learning Experience in a Unit,”  “Teacher’s Dilemma,” and “Assessment Plan” which are provided.

 Analyze the assessment plan, identifying the strengths and weaknesses of the plan in relation to the academic learning goals of the unit.

 Read the “Additional Assessment” provided.

 Describe how the additional assessment could improve the plan and address the teacher’s dilemma concerning assessment.

For Scenario 3: “Adaptation of Content-Specific Pedagogy for English Learners,” you will demonstrate your knowledge of pedagogical theories, principles, and instructional practices for advancing English language development and your ability to analyze a student’s specific learning needs and to plan differentiated instruction to meet those needs.  (See the section “Making Choices” for guidance in selecting the lesson.)  In order for you to complete this step of your response, you will:

 Read the “Elements of a Learning Experience for 2 Days in a Unit,” “Outline of Plans for Days 3 and 4,” and the “Student Description,” including the “Written Response” and the “Transcript of Oral Response” provided.

 Identify two specific learning needs the student has an English learner.

 Identify a strategy or activity from the outline of plans that would be challenging for the student.

 Suggest an adaptation to the strategy or activity and explain how it would be effective in supporting the student’s academic progress and English language development.

 Identify an assessment you would use to monitor the student’s progress and give a rationale for your choice.

 Describe the next steps in facilitating the student’s English language development.

For Scenario 4: “Adaptation of Content-Specific Pedagogy for Students with Special Needs,” you will demonstrate your ability to understand the connection between information about a student and adapting lessons for this student.  In order for you to complete this step of your response, you will:

 Read the “Elements of a Learning Experience for 3 Days in a Unit,” the “Outline of Plans for Days 3, 4, and 5,” and the “Student Description” provided.

 Identify parts of the plan that would be challenging for the student, considering his learning disability and other learning needs.

 Describe adaptations to the plan to meet the needs of the student and explain why they would be effective for this student and this content.

 Identify an assessment you would use to monitor the student’s progress and give a rationale for your choice.

SCORING YOUR RESPONSE

Your response to this task will be judged on the extent to which it provides clear, consistent, and convincing evidence of your ability to connect student characteristics to instructional planning.  The criteria are reflected in the Task I Rubric.  For additional information regarding the scoring of the CA TPA tasks, please refer to the section entitled “How the Assessments are Scored” in the introductory section of this Handbook.

Rubric for Task I: Principles of Content-Specific and Developmentally Appropriate Pedagogy
SCORE 4: The response provides evidence that clearly, consistently, and convincingly demonstrates the teacher candidate's ability to understand the connection between information about a class and designing developmentally appropriate activities, to understand and use a variety of assessments to determine students’ progress and to plan instruction, and to adapt lessons for an English learner and for a student with special needs based on information given.  The preponderance of evidence provided for each of the following domains is appropriate, relevant, accurate, and clear or detailed.  Evidence is purposefully connected and reinforced across the response.

Engaging and Supporting Students in Learning (TPE 4, 6, 7)

The candidate uses and adapts strategies and activities for instruction as evidenced by:
· incorporating relevant and developmentally appropriate instructional strategies, student activities, procedures, and experiences that address state-adopted academic content standards
· knowing and applying relevant and appropriate instructional practices for English Language Development 
· adapting relevant and appropriate instructional strategies to provide access to the state-adopted academic content standards for students
Making Subject Matter Comprehensible to Students (TPE 1)

The candidate knows the state-adopted content standards for students as evidenced by:

· demonstrating  relevant, detailed, and accurate understanding of subject-specific pedagogical skills for teaching the state-adopted academic content standards to all students

Assessing Student Learning (TPE 3)

The candidate uses assessment to inform instruction and feedback strategies as evidenced by: 

· understanding clearly and accurately the purposes and relevant uses of different types of assessment, including entry level, progress-monitoring, and summative assessments to plan instruction
· demonstrating an appropriate and relevant understanding of multiple measures that can be used to assess students’ knowledge, skills, and behaviors
Planning Instruction and Designing Learning Experiences for Students (TPE 9)

The candidate uses student information to plan instruction as evidenced by:

· planning relevant and appropriate instruction in relation to the content area and subject matter to be taught and in accordance with state-adopted academic content standards for students

· selecting or adapting relevant and appropriate instructional strategies and student activities that assist students to achieve learning goals and meet all students’ needs

SCORE 3: The response provides evidence that clearly demonstrates the teacher candidate's ability to understand the connection between information about a class and designing developmentally appropriate activities, to understand and use a variety of assessments to determine students’ progress and to plan instruction, and to adapt lessons for an English learner and for a student with special needs based on information given.  The preponderance of evidence provided for each of the following domains is appropriate, relevant, or accurate.  Evidence is connected across the response.
Engaging and Supporting Students in Learning (TPE 4, 6, 7)

The candidate uses and adapts strategies and activities for instruction as evidenced by:
· incorporating developmentally appropriate instructional strategies, student activities, procedures, and experiences that address state-adopted academic content standards 
· knowing and applying appropriate instructional practices for English Language Development 
· adapting appropriate instructional strategies to provide access to the state-adopted academic content standards for students
Making Subject Matter Comprehensible to Students (TPE 1)

The candidate knows the state-adopted content standards for students as evidenced by:

· demonstrating accurate understanding of subject-specific pedagogical skills for teaching the state-adopted academic content standards to all students 

Assessing Student Learning (TPE 3)

The candidate uses assessment to inform instruction and feedback strategies as evidenced by: 

· understanding accurately the purposes and uses of different types of assessment, including entry level, progress-monitoring, and summative assessments to plan instruction
· demonstrating a relevant understanding of multiple measures that can be used to assess students’ knowledge, skills, and behaviors
Planning Instruction and Designing Learning Experiences for Students (TPE 9)

The candidate uses student information to plan instruction as evidenced by:

· planning appropriate instruction in relation to the content area and subject matter to be taught and in accordance with state-adopted academic content standards for students

· selecting or adapting appropriate instructional strategies and student activities that assist students to achieve learning goals and meet students’ needs

SCORE 2: The response provides evidence that partially demonstrates the teacher candidate's ability to understand the connection between information about a class and designing developmentally appropriate activities, to understand and use a variety of assessments to determine students’ progress and to plan instruction, and to adapt lessons for an English learner and for a student with special needs based on information given.  The preponderance of evidence provided for each of the following domains is minimal, limited, cursory, inconsistent, and/or ambiguous.  Evidence is weakly connected across the response and may be inconsistent.  
Engaging and Supporting Students in Learning (TPE 4, 6, 7)

The candidate uses and adapts strategies and activities for instruction as evidenced by:
· incorporating instructional strategies, student activities, procedures, and experiences that address state-adopted academic content standards in an ambiguous or minimal manner
· a limited knowledge and/or ambiguous application of instructional practices for English Language Development 
· adapting instructional strategies to provide access to the state-adopted academic content standards for students in an ambiguous or inconsistent manner
Making Subject Matter Comprehensible to Students (TPE 1)

The candidate knows the state-adopted content standards for students as evidenced by:

· demonstrating cursory or limited understanding of subject-specific pedagogical skills for teaching the state-adopted academic content standards to students

Assessing Student Learning (TPE 3)

The candidate uses assessment to inform instruction and feedback strategies as evidenced by: 

· a minimal or vague understanding of the purposes and uses of different types of assessment, including entry level, progress-monitoring, and summative assessments to plan instruction
· demonstrating a cursory or limited understanding of multiple measures that can be used to assess students’ knowledge, skills, and behaviors
Planning Instruction and Designing Learning Experiences for Students (TPE 9)

The candidate uses student information to plan instruction as evidenced by:

· planning instruction that is not clearly or coherently related to the content area and subject matter to be taught and/or is minimally in accordance with state-adopted academic content standards for students

· selecting or adapting instructional strategies and student activities that minimally assist students in achieving learning goals or that are inconsistent in meeting students’ needs

SCORE 1: The response provides evidence that does little or nothing to demonstrate the teacher candidate's ability to understand the connection between information about a class and designing developmentally appropriate activities, to understand and use a variety of assessments to determine students’ progress and to plan instruction, and to adapt lessons for an English learner and for a student with special needs based on information given.  The preponderance of evidence provided for each of the following domains is inappropriate, irrelevant, inaccurate, or missing.  Evidence is unconnected across the response.

Engaging and Supporting Students in Learning (TPE 4, 6, 7)

The candidate uses and adapts strategies and activities for instruction as evidenced by:
· incorporating developmentally inappropriate or no instructional strategies, student activities, procedures, and experiences that address state-adopted academic content standards
· knowing and applying inappropriate or no instructional practices for English Language Development 
· adapting inappropriate or no instructional strategies to provide access to the state-adopted academic content standards for students
Making Subject Matter Comprehensible to Students (TPE 1)

The candidate knows the state-adopted content standards for students as evidenced by:

· demonstrating inaccurate or no understanding of subject-specific pedagogical skills for teaching the state-adopted academic content standards to students 

Assessing Student Learning (TPE 3)

The candidate uses assessment to inform instruction and feedback strategies as evidenced by: 

· understanding inaccurately or not at all the purposes and uses of different types of assessment, including entry level, progress-monitoring, and summative assessments to plan instruction
· demonstrating an irrelevant or no understanding of multiple measures that can be used to assess students’ knowledge, skills, and behaviors
Planning Instruction and Designing Learning Experiences for Students (TPE 9)

The candidate uses student information to plan instruction as evidenced by:

· planning inappropriate or no instruction related to the content area and subject matter to be taught and/or is not in accordance with state-adopted academic content standards for students

· selecting or adapting inappropriate or no instructional strategies and student activities that assist students to achieve learning goals and do not meet students’ needs

FIELDWORK CLINIC LOG 

THIS MUST BE SUBMITTED TO YOUR FIELDWORK INSTRUCTOR

Fieldwork log, EDUC 500/MALT 600 for___________________________________________







Teacher candidate

The University of Redlands, School of Education has implemented a teacher preparation program as a response to standards adopted by the California Commission for Teacher Credentialing, based on SB 2042.

The new California standards require teacher candidates to experience a developmental sequence of carefully planned and supervised school based experiences. The School of Education has thoughtfully planned a progressive sequence to balance the theory of education with effective practice and real experiences in schools.

In this course the classroom observation hours (12 minimum) are combined with a teacher assessment task including teacher adaptations for language learners and a special needs student.

I observed at _____________________________________________________ School

in grade __________  with teacher ________________________________________ .

Date

hours

Main activities


Teacher signature

Example

8.31.13     8 – noon (4 hrs)    2 biology classes, 1 AP Physics.
J. Lowe
Guiding Questions for Your Observations
- Standard/Objective? Was it posted?

- What are the classroom rules? What discipline method, if any, did the teacher utilize or do you see evidence of in the classroom? What procedures and classroom routines did you observe?
- What was the teacher doing (at desk, direct instruction, small group work, monitoring and assisting students at work, audio-visual presentation)?

- What were the students doing (at desks, large group active activity, large group passive activity, small group work, individual work)?

- What effective strategies did you observe taking place?

- What components of an effective lesson did you observe?

- Overall impression of the class and effectiveness of the teacher?

Please try to collect copies of any materials (worksheets, notices, study guides, etc.) that are distributed to students.
NAME______________________________MALT 600 Instructor___________

3 - 2 - 1 Fieldwork Reflection Report

	3

What I learned.
	

	
	

	
	

	2 

Strategies and ideas that challenged me.
	

	
	

	1 

What I still want to know and how I will learn it.
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